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Introduction to the Language Support Guidebook

This teacher-facing guidebook is developed based on research that focuses on the linguistic
features of academic written texts and the systemic analysis of secondary students’ academic
writing. Based on our research, we identified salient language features for academic writing at the
word, sentence, and discourse levels. For each language feature, we provide:
< a brief overview to build linguistic awareness and knowledge
% tips for integrating language support in reading and writing instruction
% sample activities and handouts that can be modified in different contexts.

The pedagogical strategies and activities to promote language development and support for
academic writing are tied to a cognitive strategies approach to literacy instruction. Cognitive
strategies are thinking tools or tactics experienced readers and writers access to construct meaning
from and with texts. Each activity includes at what point a teacher might use the practice within the
reading/writing process and what cognitive strategies are emphasized.

Why Focus on Language?

English Learners (ELs) need additional language support for academic writing. To become
successful academic writers, these students need to develop linguistic competency, syntactic
fluency, and lexical capacity and learn to make linguistic choices considering academic register,
genre conventions, and audience expectations. They need knowledge of language, text, and
discourse. Teachers can support ELs by incorporating language-focused instruction and support that
draws their attention to how language is used to construct meaning and by providing opportunities
that promote the application of their knowledge in composing, revising, and editing processes.

What to Consider for Effective Language Support?

Contextualized language instruction, resources, and activities that are well integrated within
rich and stimulating content and curriculum can help students expand their linguistic repertoire,
develop knowledge of language, and become strategic language users. Language development is best
facilitated when students engage in extensive and consistent practice:
in close reading that allows them to notice language features in text and for meaning making
in composing, revising, and editing processes that allow them to think critically and strategically

about the linguistic choices they make in their writing.

How to Use the Guidebook?

All language support activities and examples in this guidebook are contextualized within close
reading and analytical writing of the short story “The War of the Wall” by Toni Cade Bambara. We
specify what cognitive strategies each language activity taps into and at what point of the
reading/writing process a teacher might integrate the activity. We did so:

e to show how we contextualize language activities and support within “The War of the Wall” tutorial
and lesson and importantly,

e to provide a model for teachers to integrate contextualized language focus and support in their
instructional practice.

For effective use of this guidebook, we recommend teachers:

> to adapt and modify the suggested activities to contextualize and make them fit in their contexts.

> to choose specific language features to focus on and integrate based on their students' needs.

To help you navigate with ease, we have provided a hyperlinked Table of Contents.
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1. Language Features at the Word Level

Overview

Language features at the word level are not simply vocabulary but also the ways in which words
change form and combine depending on how and when they are used. These features are particularly
important for those learning English as a new language. In addition to the sheer quantity of words
needed in academic writing, students must also be able to manipulate, combine, and adapt words in
various situations and contexts.

At the Word Level - We have noted that there are certain language features that, unless explained,
mystify and tend to persist as challenging for English learners. They include:

1. Word Forms - These are word “families” - similar words that can take on the form of nouns,
verbs, adjectives, and adverbs. For example, words like determination, determine, determined,
and determinedly are all in the same word family.

2. Word Choice includes selecting appropriate or precise words based on the purpose of the
writing, the genre conventions and audience expectations. For example, the word say can be
expressed in many different ways such as state, remark, explain, demand, insist, mutter, etc

3. Word Combinations - English contains many instances in which words co-occur to convey
precise meaning or combine to create new meaning. These commonly co-occuring words
stick together and are used together. The distinctions between these word combinations are
not always clear-cut, and some use the terms described below interchangeably.

a. Fixed Expressions: These are phrases that have taken on a conventional way of
expressing a concept or an idea and have a more specific meaning than the words
themselves. Phrases like long time no see and all of a sudden are fixed expressions.

b. Fixed Expressions with Prepositions: Prepositions are commonly used with verbs,
nouns, and adjectives to create fixed phrases. These fixed expressions include a
word followed by a preposition that are always used together. For example, ook
forward to, discriminate against, access to, responsible for.

c. Collocations: These are groupings of two to three words that are commonly used
together and tend to have literal meanings. There are no rules on how these
collocations are formed; they simply ‘sound right'. Phrases like take a picture, make
an effort, pay attention, driving force, balance of power are common collocations.

d. ldioms - These are a group of words or phrases with intended meanings that are not
literal and do not even relate to the individual words in the phrase. Phrases like up in
the air, piece of cake, bear in mind, trial and error are idioms whose figurative meaning
is not deducible from the individual words.

Recognizing these salient word-level language features allows teachers to better focus instruction to
support English learners, helping the learners notice these features and, then, to internalize and apply
these language features appropriately in their own academic writing. This section provides a closer
look at each of these features.
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1.1 Word Forms @

Overview

Related word forms are considered word families. Word forms share similar meanings and can take
on the form of nouns, adjectives, verbs, and adverbs often by changing their suffixes (a morpheme
added at the end of a word) and prefixes (a morpheme added at the beginning of a word). Word
families often share a basic root, a basic form to which prefixes or suffixes are attached. For
example, words like success (noun), successful (adjective), succeed (verb) and successfully (adverb) are
all part of the same word family.

Verb Noun Adjectives Adverb
succeed success successful successfully
determine determination determined determinedly
help help, helper helpful, helpless helpfully, helplessly

Why learn about word forms and families?

Knowledge of word families builds students’ vocabulary. Once students learn the meaning of one word
of the word family, they are often quickly able to learn the meanings of the other words of the word
family. Word families play a key role in conveying meaning in different ways in writing.

Instructional Tips

English learners can find learning related words confusing since these words convey similar

meanings. There are many strategies that can be used to help students with word forms and

families. It is important to contextualize these strategies in the learning context. Below are a few

suggestions you might consider:

% Call attention to related word forms in students’ reading and writing by asking them to chart

word forms and families when they see them.

% Create a word wall with related word forms in sentences from their reading and writing.

% Help students make graphic organizers or word cards that provide the word, part of speech and
example of its use in a sentence. Choose words from their reading or words that they may use
in their writing.

Activities and Handouts

See the following pages for activities and handouts you can use or modify in your teaching context:
% Word Form Activity 1: Charting Word Forms in “The War of the Wall”
% Word Form Activity 2: Word Family Wall Example
% Word Form Activity 3: Academic Word Derivative Chart
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1.1 Word Form Activity 1: Charting Word Forms

Reading/Writing Process Cognitive Strategies

% Reading > Analyzing the Author's Craft

Many Forms of Paint In “The War of The Wall” by Toni Cade Bambara

Toni Cade Bambara uses several different forms of the word paint in “The War of the Wall.” As you
read the following excerpt and the story, notice the various forms of the word paint and how they
are used in this context.

Excerpt from “The War of the Wall”

... So we just flat out told the painter lady to quit messing with the wall. It was our wall, and she had
no right coming into our neighborhood painting on it. Stirring in the paint bucket and not even
looking at us, she mumbled something about Mr. Eubanks, the barber, giving her permission. ...

Charting the Forms of Paint

Forms of Paint Parts of Speech Phrases with Forms of Paint

paint verb paint all over the trains

paint noun & noun modifiers | the paint bucket; black spray paint; the paint bag
painter noun (person) the painter; the painter lady

painting -ing form painting on it (present participle)

painted -ed form had painted; painted in memory of (past participle)
paint-splattered | adjective paint-splattered jeans

Sentences with different forms of paint in “The War of the Wall”

As you read the sentence below, pay attention to how different forms of words are used.

[J Mama said it was too bad the kids in New York had nothing better to do than spray paint all
over the trains.

[J stirring in the paint bucket and not even looking at us, she mumbled something about Mr.
Eubanks, the barber, giving her permission.

[J We couldn't find any black spray paint anywhere.

[J Then Lou gasped and dropped the paint bag and ran forward, running his hands over a
rainbow.

[J So we just flat out told the painter lady to quit messing with the wall.

[J Finally the painter turned around, her eyes “full of sky,” as my grandmamma would say.

[J 1t was our wall, and she had no right coming into our neighborhood painting on it.

[J The painter lady had found the chisel marks and had painted Jimmy Lyon’s name in a rainbow.

[J He gave the painter lady the once-over, checking out her paint-splattered jeans, her chalky

T-shirt, her floppy-brimmed straw hat.
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1.1 Word Form Activity 2: Creating a Word Family Wall

Reading/Writing Process Cognitive Strategies

% Reading > Analyzing the Author's Craft

Creating a Word Family Wall Activity

While students are reading various texts, they encounter many different words in their various
forms. Rather than letting the words pass by, students can collect new, interesting, or important
words to create a word family wall. Teachers can assign each student or group of students a
key/target word from the text they are reading or an academic word that they might be using in
their writing. Each student or group can study their assigned word and their forms and create a
word family poster to contribute to the word family wall. Students can then share their posters
through a gallery walk activity. To make it meaningful and authentic, it is important to contextualize
this activity within the reading and writing context. This helps students understand the
multidimensionality of words and retain new words and their forms easily.

Word Family Wall Example

The example below shows how the word paint and its various forms are used in “The War of the
Wall” by Toni Cade Bambara. The words and sentences are color-coded based on their parts of
speech. Key phrases with the target word are bolded in the sentences for students to pay attention
to how they are used in each specific situation.

Mama said it was too bad the kids in New York

had nothing better to do than spray paint all So, we just flat out told the
overthe trains. painter lady to quit messing
with the wall.
Stirring in the paint bucket and not
even looking at us, she mumbled pamt Finally, the painter turned
something about Mr. Eubanks, the (verb around, her eyes “full of sky,”

barber, giving her permission. palnter as my grandmamma would
noun)/ say.
We couldn't find any black spray paint
paint anywhere. (noun)/ The painter lady had found

the chisel marks and had
PAINT

aln painted Jimmy Lyon's name
Then Lou gasped and dropped (verb inarainbow.
the paint bag and ran

forward, running his hands . .
Painted in Memory of My

over a rainbow. paimed "
. T inti ousin Jimmy Lyons

paint-splattered ™ p?::;'n?g

- (adjective) / participle)

He gave the painter lady the once-over, checking out It was our wall, and she had no right coming into
her paint-splattered jeans, her chalky T-shirt, her our neighborhood painting on it.
floppy-brimmed straw hat.
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1.1 Word Form Activity 3: Academic Word Derivative Chart

Reading/Writing Process Cognitive Strategies

% Reading > Analyzing the Author's Craft

Building Vocabulary for Academic Writing

When we write about a text analyzing its theme, message, and main ideas, we often use formal
vocabulary and academic words. So it is important for us to expand our academic vocabulary
repertoire to write well in an academic setting. The Academic Word Derivative Chart is a helpful
strategy to learn academic words and their forms in an organized way.

Academic Word Derivative Chart Directions
The chart below consists of words that are commonly used in academic writing across different
disciplines. Some forms of these words appear in “The War of the Wall” writing prompt. To learn
these words and their families, follow the directions below:
e Investigate what it means and how it is used if you are not familiar with the word.
e Complete the chart by adding other forms of the given word. Put X if you can't find the form.
e Construct sentences using different forms of your chosen words. To contextualize your
sentences, think about your writing prompt and how you might be using these words when
responding to the prompt.

Verb Noun Adjectives Adverb

analysis

narrate

representative

interactively

influence
specifically
symbol
explanatory
describe
evident
formation
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Completed Academic Word Derivative Chart

Verb Noun Adjectives Adverb
analyze analysis analytical analytically
narrate narration, narrative, narrative narratively

narrator
represent representation representative representatively
interact interaction interactive interactively
influence influence influential influentially
specify specification specific specifically
symbolize symbol symbolic symbolically
explain explanation explanatory explanatorily
describe description descriptive descriptively
evidence evidence evident evidently
form formation formative formatively

Sentences from the prompt

The sentences below are from "The War of the Wall” writing prompt. Read each sentence, paying
attention to form, meaning, and function of these words. Consider how you might use other forms of
these words.

[J write an essay in which you analyze the influence of first impressions on the interactions
between the boys and the painter lady.

In "The War of the Wall," the narrator of the story tells us that he and his friend Lou react
strongly to a newcomer to their neighborhood.

Be sure to explore how their feelings about the wall and what it represents symbolically
influence their reactions to the painter lady.

Discuss how the characters interact with this newcomer as a result of how they see her.
Provide specific textual details and examples as evidence to support the main ideas.
Explain what the wall now represents and how it influences their perceptions of her.
Describe the first impression the two boys form of the stranger.

Consider what events and circumstances have influenced the characters to form this
impression.

Use precise, descriptive language.

0 00000 o 4o
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1.2 Word Choice @

Overview

Students need to learn to select appropriate and precise words considering the writing purpose and
context, audience expectations, and genre conventions, and the overall level of formality and
informality of writing. Word choice is a key component in the author's craft.

Word choice in academic writing

Word choice in academic writing involves descriptive and precise language that conveys information in
an explicit and unambiguous manner. Descriptive and precise language enlivens writing and involves
not only a clear account of people, place, things, and actions but also explanation of how and why.

Common issues related to word choice
The problem with clarity in writing is often a matter of word choice. The table below shows common
issues related to word choice in students’ academic writing.

Common Issues Description Examples
Misusing words and Using words with unintended Words such as affect and effect are
word forms meaning and form easily confused
Using vague and Using words with imprecise Words such as stuff, things, bad, and
unclear words meaning get may lack precise meaning
Using informal words | Using words common ininformal | Words such as well, cuz, gonna are
for formal writing conversations for academic writing | common in conversations

Instructional Tips

Making appropriate lexical choices for academic writing is dependent on the wealth of vocabulary,
as well as the knowledge of the academic register. Consider the following instructional practices
% Have students analyze the author’s craft and lexical choices
% Immerse students in activities with rich academic vocabulary
% Model academic register using exemplar texts

Activities and Handouts

See the following pages for activities you can use or modify in your teaching context:
Word Choice Activity 1: Descriptive Language and Word Choice for Writing
Word Choice Activity 2: Descriptive Language in “The War of the Wall”

Word Choice Activity 3: Verbs and Writing Prompts

Word Choice Activity 4: Feeling Vocabulary Chart + Split Open Mind

Word Choice Activity 5: Reporting Verbs

Word Choice Activity 6: Possible Sentences

Word Choice Activity 7: Vocabulary Graphic Organizer

N
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1.2 Word Choice Activity 1: Descriptive Language and Word
Choice for Writing

Reading/Writing Process

Cognitive Strategies

< Writing

> Evaluating
> Revising Meaning

Writers use descriptive language and choose their words carefully to enliven their writing and to
communicate their ideas clearly and effectively. Descriptive language adds depth and clarity to a
piece of writing and provides a clear representation of people, place, things, and even actions. To
achieve this, writers select words purposefully and use precise words, adjectives and adjective

clauses, descriptive/strong verbs, adverbs, emotive language, simile and metaphor, and soon.

Let's compare the examples below. Precise words and descriptive language are highlighted.

Techniques Description

£4The wall is significant. (Imprecise)
Precise words
M The wall on Taliaferro street signifies the innocence of childhood.
Adjective and P4The children first thought the painter lady was bad. (Imprecise)
adjective
clauses [“IThe first impression of the children is that the painter lady is a mean,
malicious intruder who has stolen their wall.
Descriptive $.4The author said that Jimmy Lyons was the painter lady's cousin.
and strong
verbs [ Through the message inscribed on the wall, Toni Cade Bambara reveals that
the painter lady was in fact Jimmy Lyon's cousin.
P4The painter lady's actions and attitude offend the boys so much that
they formed a negative first impression of the woman.
Adverbs ) ) i
Y The painter lady's actions and attitude offend the boys so much that they
instantly formed a negative first impression of the woman.
b-4At the end of the story, the boys saw the finished mural on the wall
Emotive and the painter lady’s intention became clear.
language
[“] At the end of the story, the boys were awestruck when they saw the
finished mural on the wall, and the painter lady’s intention became clear.
Simile and PA4All along, the painter lady has turned their wall a symbol of hope and change.
metaphor
[FJAll along, the painter lady has turned their wall a symbol of hope and
change, making their wall more than a security blanket.

10
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1.2 Word Choice Activity 2: Descriptive Language in “The War of

the Wall”
Reading/Writing Process Cognitive Strategies
% Reading > Analyzing the Author’s Craft

Directions for the Activity: Toni Cade Bambara used descriptive language and chose her words
carefully to create a powerful piece of literary work. Let's examine the descriptive language Bambara
used in “The War of the Wall” and the way she used language and imagery to help the readers
picture the scenes. Jot down your ideas in the spaces below the sentences:

Read the sentences from "The War of the Wall” and then read the basic versions of the

sentences with descriptive details and language removed.

What do you notice about the way the Bambara used language and word choice?
What techniques did she use to help the readers visualize and picture the scenes?

Toni Cade Bambara writes:

Basic sentence/structure

He gave the painter lady the once-over, checking out her
paint-splattered jeans, her chalky T-shirt, her floppy-brimmed
straw hat. He hitched up his pants and glided over toward the
painter lady, who kept right on with what she was doing.

He checked out the painter
lady, her jeans, T-shirt, and hat.
He pulled his pants and came
close to her. She kept working.

Analyze the Author’s Craft:

She was rearing back on her heels, her hands jammed into
her back pockets, her face squinched up like the
masterpiece she had in mind was taking shape on the wall
like magic.

She was on her heels. She put
her hands in her pocket. She
squinched her face up.

Analyze the Author’s Craft:

But in a junky hardware store downtown we found a can of
white epoxy paint, the kind you touch up old refrigerators
with when they get splotchy and peely.

We found some paint.

Analyze the Author’s Craft:

11
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1.2 Word Choice Activity 2: Verbs in Writing Prompts

Reading/Writing Process Cognitive Strategies

< Writing > Planning and Goal-Setting

Directions for the Activity: Please read the prompt or the writing directions on “The War of the
Wall” and fill out the DO/WHAT chart provided below. You can first highlight the verbs (DO)-
and the objects of the verb (WHAT) in blue. Remember to submit the form to your teacher.

Writing Prompt:

In "The War of the Wall," the narrator of the story tells us that he and his cousin Lou react strongly to
a newcomer to their neighborhood. Write an essay in which you analyze the influence of first
impressions on the interactions between the boys and the painter lady.

Describe the first impression the two boys form of the stranger. Then, consider what events and
circumstances have influenced the characters to form this impression. Be sure to explore how their
feelings about the wall and what it represents symbolically influences their reactions to the painter
lady. Discuss how the characters interact with this newcomer as a result of how they see her.

How and why does the boys' impression of the painter lady change by the end of the story? Explain
what the wall now represents and how it influences their perceptions of her.

Insert response here Insert response here

Common verbs found in writing prompts

< Analyze — to examine or study something closely and carefully

% Describe — to provide, in detail, what happens, with whom, where, and when
% Consider — to think carefully about and weigh out multiple options

“ Explore — to investigate in a systematic way

< Discuss — to provide commentary and insights

< Explain — to reveal relevant facts and information

12
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1.2 Word Choice Activity 3: Feelings Vocabulary Chart + Split

Open Mind
Reading/Writing Process Cognitive Strategies
< Writing > Planning and Goal-Setting

> Analyzing the Author’s Craft
> Forming Interpretations

Directions for the Activity: This activity can be for individual, pair, or group work. To encourage
students to develop vocabulary around emotions beyond the basic “happy, sad, and mad” terms,
this activity will help students to learn additional vocabulary and to apply these new terms to an
activity involving characters from “The War of the Wall."

Pass out the Feelings Vocabulary Chart (that is unlabeled)
Depending on whether it's individual, pair, or group work, challenge students to label the
emotions of the icons.

e After 15 to 20 minutes, reveal the answers to students and give them time to update their
responses.

e Then, after students have debriefed around the emotions, challenge them to apply some of
this new vocabulary to compare and contrast how the narrator and Lou felt about the
painter lady before and after the unveiling of the wall of respect using a split open mind.

Feelings Vocabulary Word Bank is provided in the subsequent page
Handouts for the three documents needed for this activity are linked below:

Feelings Vocabulary Chart Feelings Vocabulary Chart Split Open Mind
(unlabeled) (labeled)

Feelings Vocabulary Chart

Feelings Vocabulary Chart

Q ore
Ele -
Arogant  Vashful  Bor ’% \%\t
D /63 == &
& & i/ \
@/ Y %
Confident Gorious Visappointed Disapproving  isheleving “f 3
£ ((eo» (%) @s ) (& P
‘ ‘ ‘ /’FQ/ —v )&”
Visgusted !m fe  Ewaed  Ewiws  Basperated  Frostrated |
I

3 B@ROG @8 0 -
» =y . /,/
©e®E &® @@@a@@ ~ —

il

&

Grieving Guilty Hampy Horrified dealous
vl Loy Miserable  Negative Nervous  Optiwistic
{ *%‘ oo

Pves ml Pvil mm shooked  Stobbarn Analyze the impressions the boys form of the painter lady when
she first appears in their nefghborhood and while she is painting their

~ A ~ wall as well as their impressions after they see the finished mural.
o) o) 5 o) 510 Then paste the feelings vocabulary expressions which illustrate the
X A 08 () — boys' impressions on each side of the Split Open Mind. Try to come up
5 with at least one additional vocabulary word that was not on the sheet,

Surprised  Suspicious  Sympathetic  Undecided  Withdrawn

» 0
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Feelings Vocabulary Word Bank

AGGRESSIVE ANGRY
ARROGANT BASHFUL
BORED CAUTIOUS
CONFIDENT CONFUSED
CURIOUS DISAPPOINTED
DISAPPROVING DISBELIEVING
DISGUSTED ECSTATIC
ENRAGED ENVIOUS
EXASPERATED FRUSTRATED
GRIEVING GUILTY
HAPPY HORRIFIED
HURT JEALOUS
JOYFUL LONELY
MISERABLE NEGATIVE
NERVOUS OPTIMISTIC
REGRETFUL SCARED
SATISFIED STUBBORN
SHOCKED SUSPICIOUS
SURPRISED UNDECIDED
SYMPATHETIC WITHDRAWN

14
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1.2 Word Choice Activity 4: Reporting Verbs

Reading/Writing Process Cognitive Strategies

% Writing > Planning and Goal-Setting
> Making Meaning
> Analyzing the Author’s Craft

Directions for the Activity: Explain to students that when quoting authors, characters from a story,
or witnesses from a live interview, they do not have to use “said” every time. Rather, authors use
strong and precise verbs when they quote, report, and comment. To help students expand the
repertoire of their verbs used in dialogues, quotations, and commentary, you can engage them in
the following activities:

[J Go over the verbs Toni Cade Bambara used when she integrated dialogue in her story. To help

students notice, you can ask the following questions:
e What verbs other than “said” did Bambara use?
e What effect did these verbs have? (See table below)

[J Go over reporting verbs used in academic writing. The Reporting Verbs in Academic Writing
handout in the subsequent page has a list of verbs used for quotations and commentary.
Encourage students to use these verbs rather than (or in addition to) “said” in their writing.

[J Integrate additional practice with reporting verbs (See Reporting Verbs Handout).

Beyond “said”
In the short story “The War of the Wall,” what verbs other than “said” did Toni Cade Bambara use?
Let's take a look at the following examples:

Sentence with Dialogue Reporting Verbs

“You're not even from around here,” | hollered up after her (p. 1). hollered up
“Watcha got there, Sweetheart?” he asked the twin with the plate (p. 2). asked
“For her,” the one with the jug added, jerking her chin toward the painter lady's added
back (p.2)

“Wellllll,” Mama drawled, pulling into the filling station so Daddy could take the drawled
wheel, “it's hard on an artist, ya know (p. 4).

Also, remind students that there are many ways to introduce characters speaking other than to use
the word “said.” Share the Said is Dead handout with a list of verbs to encourage students to think
of other words to introduce dialogue such as “chimed in,” “moaned,” or “wailed.” See the subsequent
pages for the following handouts:

% Said is Dead Handout

% Reporting Verbs in Academic Writing Handout

Click here for a digital version
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Normally? Happily? Full of worry? Bossily?
stated rejoiced guaked commanded
spoke laughed trembled ordered
remarked jolcecl stammered dictated
reported 5i33]ec1 stuttered insisted
added sang gulped Sﬂ. dl ?
As a question? chsened Angrily? cried
adked smnirled demanded sobbed
inquired Eseretes hissed groaned
requested chimes fumed bawled
begged Sesmed thundered whined
Asan answer? Loudly? smapped Quietly?
answered shoated seered mumbled
replied belted barked muttered
responded gelled ranted whispered
screamed ted
acknowledged grunte Silentlu?
explaty od exclaimed yoared
thought
boomed bellowed
wondered
called
pondered
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Reporting Verbs in Academic Writing

Below is a list of reporting verbs that are commonly used for quoting from text.

To Report on What Someone States

To Report on a Person’s Opinion

acknowledge
add

affirm
comment
remark
report
suggest
emphasize
maintain
explain
conclude

e The author comments, “

e The narrator remarks, “
e The author affirms that “

advocate
argue
assert
claim
contend
insist
recommend
advocate
maintain
propose
suggest

e The author suggests that

e The narrator insists, “

e The character asserts, “

"

n

n

Commenting on Quotations

Sentence Frames:

This explains why ...
In other words,
's point is that ...

The narrator's/character’s remark signifies/shows/demonstrates that ...
This quotation signifies/shows/indicates/means that ...
These words signify/indicate/show /mean that ...

contends/claims that ...

The author/character means that/asserts that/contends that

The author/character is pointing out that/is suggesting that

The author/character is expressing his/her/their concerns about ...
The author/character is conveying his/her/their beliefs about ...

Remember that your comment is designed to interpret and comment on the quotations. Here are
some sentence frames to help you begin a commentary sentence with verbs highlighted.

Practice with Reporting Verbs: Complete the two sentences by inserting two reporting verbs. Then

add two sentences of commentary.

[J When Side Pocket first sees the painter lady’s mural, he uses his pool cue to point to the flag

painted on it and

liberation.”
[(J The narrator

(insert your response), “These are the flags of

(insert your response), “Side Pocket sounded very tall, as

though he'd been waiting all his life to give this lesson.” Add two sentences of commentary.
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1.2 Word Choice Activity 5: Possible Sentences

Reading/Writing Process Cognitive Strategies
% Pre-reading > Tapping prior knowledge
% Pre-writing > Making predictions
> Making connections

Possible sentences is an activity to activate students’ prior knowledge about content area vocabulary
and concepts. It sparks curiosity about the upcoming topic and teaches students to guess how
words may be used in texts to create meaningful sentences.

Directions for the Activity:

1. Display target vocabulary words from the reading that are relevant to the topic.

2. Ask students to predict the definition of the words and write sentences using the words,

reminding them of the topic.

Students compare their possible sentences with the actual sentences within the target text.

4. Students then revise their sentences based on teacher and peer feedback to make their
sentences more complex or close to the sentences in the target text.

w

Fa Ty
Target Word #1 courtesy This is a little too simple.
Predicted Definition | Good manner or behavior How about adding more
contextual descriptions?
Use in a Sentence He was treated with courtesy. L‘*~7 _ -
L
Actual Sentence Me and Lou had no time for courtesies. We were late for school. So we just
flat out told the painter lady to quit messing with the wall.
Revised Sentence(s) | He was treated with courtesy, politeness, and respect at the lobby.
Target Word #2 inscription 4 A
| How about making it about
Predicted Definition | Text or words put onto materials the inscription on the wall
Use in a Sentence There were inscriptions on the Rosetta stone.;f:‘ and elaborating on 7
o
Actual Sentence “Read the inscription, honey,” Mrs. Morris said, urging little Frieda forward.
Revised Sentence(s) | The inscription on the wall enabled the narrator to realize who the painter
lady was and why she came into the neighborhood to paint the wall.
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1.2 Word Choice Activity 6: VVocabulary Graphic Organizer

Reading/Writing Process

Cognitive Strategies

% Reading
% Writing

>
>
>
>

Tapping prior knowledge
Making connections
Visualizing

Clarifying

Graphic organizers are visual displays designed to facilitate the learning of textual material.
Specifically, semantic maps/charts and semantic feature analysis can be used to improve students’
vocabulary. Key terms and concepts as well as the relations among them are visually displayed to
help students retain vocabulary and contemplate their usage.

Directions:

1. Select a few (3-5) key/target words from the text that you want to focus on and to direct

students’ attention.

2. Modelfilling in the graphic organizer along with student input on one of the words you selected
3. Students practice working with other words using the same graphic organizers. You can have
students work in groups or individually. You can also assign certain words to individual students

or groups.

4. Students then share their graphic organizers with the class.

Definition

A place, area, or region, especially
one forming a community within
a town or a city

Example Sentence(s) (noun)

e |t was our wall, and she had no right coming
into our neighborhood painting on it.

¢ Who did that lady think she was, coming
into our neighborhood and taking over our
wall?

e Why couldn't she set up an easel downtown
or draw on the sidewalk in her own
neighborhood?

e Half the neighborhood was gathered on
the sidewalk in front of the wall.

neighborhood

a

Sketch

Word

Neighbor (noun)

Neighbor (verb)

Neighborly (adjective)
Neighboring (adjective)
Neighborhood watch (colloc

Families

ation)

19



"’—/ - - P~ o
GREAT CITY SCHOOLS
PROFESSIONAL LEARNING PLATFORM

ACADEMIC SUCCESS

Ej PATHWAY

- L

1.3 Fixed Expressions

@

Overview

Some words are combined in specific ways to create meaning. The specific combination of words
that tend to stick together as a collective unit tend to be fixed. We often refer to them as fixed
expressions. For example, the phrase “on the other hand" is a fixed expression that is commonly
used in academic writing. We have to look at and learn the phrase as a whole rather than learning
individual words within the phrase. The specific types of fixed expressions are provided below:

Fixed expressions

long time no see

Fixed Expressions

with Prepositions

look forward to

break a leg

Collocations

keep a promise

all of a sudden

come down with

the bottom line

break a habit

in the meantime

depend on

sit on the fence

make an effort

by and large

responsible for

up in the air

draw a conclusion

as a matter of fact

access to

costan arm and a leg

past few weeks

Why focus on fixed expressions?

The common thread with all fixed expressions is that they carry meaning as a collective unit and they
are ubiquitous in academic writing. Fixed expressions present particular challenges for those learning
English because they are not governed by rules. While the particular order and combination of words in
fixed expressions may sound natural to those immersed in English since childhood, English learners
may not notice the fixed and conventional ways of word combinations in fixed expressions.

Instructional Tips

It is important to teach students fixed expressions as a collective unit and show how writers use
fixed expressions to convey meaning, to grab reader’s attention, and make their writing memorable.
The following instructional strategies can be helpful.

% Identify fixed expressions in anchor or mentor texts

% Chart fixed expressions used in specific texts and create a list of fixed expressions

% Discuss form, meaning, and use of fixed expressions to help students internalize.

Activities and Handouts

See the following pages for additional handouts you can use or modify in your teaching context:
% Fixed Expressions Activity: Highlighting Fixed Expressions in “The War of the Wall”
% Fixed Expressions Handout: Charting Fixed Expressions in “The War of the Wall”
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1.3 Fixed Expression Handout: Highlighting Fixed Expressions in
“The War of the Wall”

Reading/Writing Process Cognitive Strategies

% Reading > Analyzing the Author's Craft

Directions for the Activity: In the short story “The War of the Wall,” Toni Cade Bambara uses many
fixed expressions, including idioms, collocations, and fixed expressions with prepositions (i.e.,
verb+prepositions also called phrasal verbs and adjective + prepositions). In the following excerpt
from “The War of the Wall,” fixed expressions are highlighted and underlined. Using cognitive
strategies, students engage in a dialogue with a text to form deeper understanding of the language
features, in this case, the use of fixed expressions.

The War of the Wall by Toni Cade Bambara

Me and Lou had no time for courtesies. We were late for school. So we just Clarifying:
flat out told the painter lady to quit messing with the wall. It was our wall, and | e What does “flat
she had no right coming into our neighborhood painting on it. Stirring in the out tell” mean?

paint bucket and not even looking at us, she mumbled something about Mr. | ¢ Why does the
Eubanks, the barber, giving her permission. That had nothing to do with it as narrator think

far as we were concerned. We've been pitching pennies against that wall since that the painter

we were little kids. Old folks have been dragging their chairs out to sit in the lady had no right

shade of the wall for years. Big kids have been playing handball against the coming into

wall since so-called integration when the crazies ‘cross town poured cement their

in our pool so we couldn't use it. I'd sprained my neck one time boosting my neighborhood?

cousin Lou up to chisel Jimmy Lyons's name into the wall when we found out | Visualizing:

he was never coming home from the war in Vietnam to take us fishing. e (Can you picture

“If you lean close,” Lou said, leaning hipshot against her beat-up car, “you'll get somgong
leaning hipshot

a whiff of bubble gum and kids' sweat. And that'll tell you something—that )
this wall belongs to the kids of Taliaferro Street.” | thought Lou sounded very against a N
convincing. But the painter lady paid us no mind. She just snapped the brim beat-up car?

of her straw hat down and hauled her bucket up the ladder. Analyzing the
Author’s Craft

“You're not even from around here,” | hollered up after her. The license plates | 4 \hy did the

on her old piece of car said “New York.” Lou dragged me away because | was author use
about to grab hold of that ladder and shake it. And then we’d really be late for “hollered up
school. after her” rather
When we came from school, the wall was slick with white. The painter lady than “yelled at
was running string across the wall and taping it here and there. Me and Lou her”? What
leaned against the gum ball machine outside the pool hall and watched. She effect does it
had strings up and down and back and forth. Then she began chalking them create?

with a hunk of blue chalk.
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1.3 Fixed Expression Handout: Charting Fixed Expressions in “The

War of the Wall”

Reading/Writing Process

Cognitive Strategies

% Reading

> Analyzing the Author's Craft

Charting fixed expressions in texts can help students pay attention to the combination of words as
collective units. The fixed expressions in “The War of the Wall” are listed below under each category.
Distinction between the categories is not always obvious as the terms may be used interchangeably.

Fixed

expressions

Collocations

Fixed Expressions with
Prepositions

General fixed Figurative Common Verb + Adjective +
expressions meaning co-occurrence Prepositions Prepositions
all of a sudden flat out do one's chores belong to hard on
have in mind full of sky have no right stick to impatient with
back and forth give a show run string across | check out late for
by-and-by hold one's breath | take shape climb into slick with
have no right in the open grab hold of take over

from top to make up one's give someone crawl up into
bottom mind permission drop down into
as far as we were | pay someone no | have any crack up
concerned mind manners heat up

have nothing use extra pair of | work one's holler up
better to do hands scheme scheme up
one way or the open fire on come down with | setup

other somebody a bang sop up

up and down fix one's wagon go right on with find out

in a trance skip a beat glide over toward
have no time for | up in the air lean against
roll one’s eyes mess with
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1.3.1 Fixed Expressions with Prepositions

Overview

Some verbs, nouns, and adjectives are followed by specific prepositions (sometimes called particles)
to make meaning as a whole unit. While some verbs such as discriminate and listen require specific
prepositions as in discriminate against and listen to without changes in their meaning, other verbs
such as take and break combined with certain prepositions or particles change meaning as in take
after, take away, take over, take off, take in and break in, break up, break out, break through. The table

below shows fixed expressions with prepositions that are commonly used in academic writing:

Verb + Preposition Verb + Preposition Adjective + Noun + Prepositions
(Meaning doesn't change) | (Meaning Changes) Preposition
discriminate against point out committed to increase in
disapprove of bring about interested in emphasis on
subject to put forward proud of reaction to
consist of get across opposed to respect for
participate in account for similar to dependence on

expose to

bring up

content with

obsession with

base on

come up with

hopeful for

need for

Why learn fixed expressions with prepositions?

Prepositions and participles are small words that are often overlooked. Unless explained or pointed
out, using the expected preposition with specific verbs, nouns, and adjectives may not be intuitive for
someone learning English. In addition, there is no rule why certain verbs, nouns, and adjectives take on
specific prepositions. So learning fixed expressions with prepositions as collective units is important.

Instructional Tips

Identifying and charting fixed expressions in texts and creating a list of fixed expressions that are
commonly used in academic writing can help students internalize the fixed forms and phrases as
collective units.

Activities and Handouts

See the following pages for additional handouts you can use or modify in your teaching context:
% Fixed Expressions with Prepositions Activity: Highlighting the “The War of the Wall”
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1.3.1 Fixed Expression with Prepositions Activity: Prepositions
with fixed expressions in “The War of the Wall”

Reading/Writing Process Cognitive Strategies

% Reading

> Analyzing the Author's Craft

Directions for the Activity: Fixed expressions with prepositions are common in English. Fixed
expressions with prepositions from the story “The War of the Wall” are listed below by specific
prepositions. Complete the table by adding sentences from “The War of the Wall” that have these
fixed expressions with prepositions. Notice that most of the fixed expressions with prepositions are
verb+preposition combinations. Adjective+prepositions are noted with asterisk (*).

Prepositions Fixed expressions Sentences from “The War of the Wall”

against lean against hMaﬁlir;]%Iﬁ:tlﬁzgéd against the gumball machine outside the pool
for reach for
late for*
into climbinto
come into
on settle on
hard on*
out check out
find out
over lean over
take over
to belong to
stick to
up scheme up
setup
with mess with
impatient with*
up into crawl up into
down into drop down into
over toward | glide over toward
out of get out of
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1.3.2 Idioms @

Overview

An idiom is a combination of words that has a figurative meaning. The figurative (non-literal)
meaning is derived from the phrase as whole rather than the individual words in it. The way the
words are arranged in idiomatic expressions is fixed. Even a small change can make a difference and
cause readers to misconstrue the expression. For example, the idioms “the elephant in the room” and
“raining cats and dogs” are all fixed and inflexible, so even a small change such as dropping the article
(“elephant in room”) or dropping the plural -s (“raining cat and dog”) can sound unnatural.

Are idioms common in academic writing?

Some believe that the use of idioms should be avoided in academic writing because idioms are part
of informal and colloquial language use and because using idioms may promote exclusionary
language practice as they are unique to cultural and linguistic contexts. However, studies (Miller,
2020; Simpson & Mendis, 2003) show that idioms are prevalent in academic writing. So, it does
students a disservice to tell students to avoid using idioms in their academic writing.

Why teach idioms?

Students who do not know or understand the meaning of idioms that appear in texts may not be
able to understand what they are reading, nor will they be able to employ the rich nuanced meaning
conveyed by idioms in their own writing. The use of idioms can enliven writing by adding tone and
texture. As idioms include colorful language, creative expression, and powerful imagery, knowing
and using idioms are crucial for students' language and writing development.

Instructional Tips

Purposeful instruction is key in guiding students to understand the meaning and use of idioms in
text and to build knowledge of when and for what purpose idioms are used in writing. Consider
using the following instructional strategies:
« Identify idioms in texts and use cognitive strategies (e.g., analyzing the author’s craft, clarifying,
asking questions) to help students figure out what they mean and how and why they are used
% Create opportunities for students to play with and use idioms in their writing.

Activities and Handouts

See the following pages for additional handouts you can use or modify in your teaching context:
% Idioms Activity 1: Idioms in “The War of the Wall”
% Idioms Activity 2: Idioms Common in Academic Writing

References
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1.3.2 Idioms Activity 1: Idioms in “The War of the Wall”

Reading/Writing Process Cognitive Strategies
% Reading > Analyzing the Author's Craft
> Clarifying
> Monitoring

In the short story “The War of the Wall,” Toni Cade Bambara uses several idioms which are listed
below. We can use the cognitive strategies of monitoring, clarifying, and analyzing the author's craft
to help students understand the meaning and use of some of these idioms.

Idioms used in “The War of the Wall”

flat out tell; eyes full of sky; give a show; hold one’s breath; in the open; make up one’'s mind; pay
someone no mind; use extra pair of hands; open fire on somebody; fix one’s wagon; skip a beat;
up in the air; roll one's eyes;

The idiom “full of sky" is used a few times in the text. Let's take a closer look at this idiom.

“Ma'am?” The twins stepped forward. Finally | Monitoring:

the painter turned around, her eyes “full of | ¢ Do we know the idiom “full of sky"?

sky,” as my grandmamma would say. Then Clarifying:

she stepped down like she was in a trance. ... | ® What do you take “eyes full of sky” mean?

e In the next paragraph, we see “sounding like her
mouth was full of sky too"? What does this mean?

Analyzing the Author’s Craft

o “full of sky” is an idiom describing someone. Itis
used with two words —eyes and mouth. Read the
next sentences paying attention to context clues
such as “trance” and “without even excusing
herself.”

... “Thank your mother very much,” she said,
sounding like her mouth was full of sky too.
“I've brought my own dinner along.” And
then, without even excusing herself, she
went back up the ladder, drawing on the wall
in a wild way.

The word open is used in two different idioms. Let's take a look at each idiom to figure out how this
word is used in different expressions.

All the way to the country, me and Lou tried | Monitoring & Clarifying:

to get Mama to open fire on the painter e Do we know what it means “to open fire” on
lady. But Mama said that seeing as how she someone?

was from the North, you couldn’t expect her | e What does “doing her work in the open” mean?

to have any manners. e Why did the narrator and Lou try to get their

“Wellllll,” Mama drawled, ... “it's hard on an Mama open fire on the painter lady?
artist, ya know. They can't always get people
to look at their work. So she's just doing her
work in the open, that's all.

e Are the forms and meanings of the word “open”
similar or different in the two idioms?
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1.3.2 Idioms Activity 2: Idioms Common in Academic Writing

Reading/Writing Process Cognitive Strategies

% Writing > Reflecting and Relating

Directions: Based on research, the EAP (English for Academic Purposes) foundation compiled a list
of idioms commonly used in academic writing. Watch the youtube video titled “21 Idioms for

Academic English” by the EAP Foundation (link: https://www.youtube.com/watch?v=n6SEB4Nemms).

[J Asyou watch, write down the meaning and examples provided in the video
[J Then think about whether or how you might use these academic idioms when you are writing
your essay about The War of the Wall”:
X Cross out the ones you know you will not use,
{74Put check marks for the ones you think you will use
?Put a question mark if you are not sure whether you will use the idiom

Idioms Meaning Examples of Use

on the other hand

in light of

in the hands of

bear in mind

in its own right

along the lines of

in the long/short run

a step further/back

driving force

come into play

last resort

rule of thumb

go hand in hand with

on the face of it

the bottom line
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1.3.3 Collocations @

Overview

Collocations refer to combinations of words that co-occur frequently. Unlike idioms, commonly
collocated words tend to have literal rather than figurative meanings. There are no rules on how
collocations are formed. But rather, certain combinations of words (verbs, nouns, adverbs,
adjectives) have come to sound natural. Collocations are tricky not only because they are not
rule-bound, but also because some words with similar meanings have conventional ways of forming
collocations. When this convention is not followed, it sounds unnatural (see examples below):

Quick vs. Fast Do vs. Make Tall vs. High

Natural Unnatural Natural Unnatural Natural Unnatural

a quick shower | a fast shower | do homework [make homework| tall buildings [ high buildings

a quick meal a fast meal do business make business | atallwoman | a high woman
a quick fix a fast fix do your best make your best | tall trees high trees
fast food quick food make a mistake| do a mistake high-rise tall-rise

fast asleep quick asleep make progress | do progress high walls tall walls

Why learn collocations?

When learning a new language, students tend to focus on individual words. However, learning and
using words in chunks or combinations that commonly and naturally appear together is crucial.
Learning collocations is important because they make language sound natural and help us avoid
inaccurate and unnatural use of words.

Instructional Tips

It is important to encourage English learners to learn words in chunks and to be able to recognize
common collocations. Below are a few suggestions you might consider.
% Identify and chart common collocations in texts they are reading..
% Encourage students to use digital resources and collocation dictionaries (e.g., https://ozdic.com)
% Create a language log of high-interest words and write down other words that they commonly
collocate with (e.g., remember vividly, remember distinctly, remember vaguely).

Activities and Handouts

See the following pages for additional handouts you can use or modify in your teaching context:
% Collocations Activity: Collocations in “The War of the Wall”
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1.3.3 Collocations Activity: Collocations in “The War of the Wall”

Reading/Writing Process Cognitive Strategies

% Reading > Analyzing the Author's Craft

Directions: Collocations are combinations of multiple words that naturally and commonly appear
together. Find the following collocations in “The War of the Wall,” observe how they are used, and
complete the table by adding sentences using the collocations. You can either paraphrase the
sentences from the story or you can write your own sentences.

Idioms Examples of Use

Collocations with have

have in mind

have no right

have no time

have nothing (better) to do

have any manners

Collocations with string

run string across the wall

have strings up and down

snap the strings

pull the strings down

Collocations with give

give someone permission

give a show

give a lesson

Collocations with hold

hold one's breath

grab hold of
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1. Language Features at the Sentence Level

Overview

Language features at the sentence level go beyond vocabulary and word choice. They involve ways in
which words are combined, configured, and arranged following conventions to convey meaning and
communicate a message. Syntactic knowledge and awareness help students produce clear,
comprehensible, and convincing texts that are suitable for the writing purposes and audiences.

At the Sentence Level - We have noted that there are certain language features that, unless
explained, tend to persist as challenging for English Learners. They include:

1. Nouns and Noun Plurals: Nouns in their many forms have essential functions in sentences.
This section deals with how nouns behave in sentences with a focus on helping students
recognize count vs. noncount nouns and forming singular and plural forms .

2. Noun Phrases: Noun phrases, a group of words that function as nouns, are one of the most
common components of a sentence. Employing complex noun phrases strategically adds
precise meaning, rich description, and specificity to texts.

3. Prepositional Phrases: Prepositional phrases are versatile and are inserted/embedded at
the beginning, middle, and end of the sentences, adding details, richness, and specificity to
sentences. Recognizing and using prepositional phrases is critical for effective writing.

4. Verbs and Verb Tense: Verbs are an important part of a sentence. Students need to develop
knowledge of the forms and functions of verbs in sentences, including two kinds of auxiliary
verbs — helping verbs (be, do, have) and modal verbs (e.g., can, should, would).

5. Gerunds and Infinitives: Gerunds and infinitives are constructions derived from verbs but
function in unique ways in a sentence. Gerunds and infinitives are complex and challenging
language features that need to be taught as they are commonly used in academic writing.

6. Subject-Verb Agreement: Identifying a subject of a sentence, determining if it is countable or
uncountable, singular or plural, is crucial in using the verb in agreement with the subject.
Subject-verb agreement tends to persist as a challenge for many English learners.

7. Passive Construction: Passive constructions are common in academic writing, and students
need to learn not only how to form passive constructions following conventions but how to
use them strategically. Knowing when to use and when to avoid them in writing is crucial.

8. Sentence Boundaries: Sentence boundary issues (i.e., run-ons, comma splices, and fragments)
are common in student writing and tend to persist as a challenge. Understanding sentence
boundaries and avoiding run-ons and fragments are critical for academic writing.

9. Sentence Complexity: Sentence complexity occurs at both the phrase and clause levels.
Understanding and forming phrasal and clausal complexity using various sentence combining
techniques is important for students’ academic writing development.

10. Sentence Variety: Sentence variety is vital in academic writing as it helps reduce repetition,
avoid choppiness, clarify relationships between ideas, and maintain a reader’s interest.

Recognizing these sentence-level features allows teachers to better focus instruction to support
English learners, helping them notice, internalize, and apply these features in their academic writing.
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2.1 Nouns and Noun Plurals
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Overview

A noun which often refers to a person, place, thing, or idea can be considered either:

e acount — objects and things that can be counted (e.g., book, pen, student, teacher) or

e anoncount — nouns that cannot be counted (e.g., equipment, homework, poverty, safety).
The count/noncount feature of a noun is important in determining whether it can take on a singular

and plural form. While noncount nouns do not have a plural form, count nouns have singular (e.g., a

pen, one book, a student, the teacher) and plural forms (e.g., two pens, many books, several students,
and some teachers). Plural forms of count nouns can be either regular or irregular. The table below

shows these concepts using nouns from the Academic Word List (AWL) compiled by Coxhead (2000).

Count Nouns Noncount Nouns

Singular Plural No Plural Forms
Regular Irregular

approach approaches X freedom
benefit benefits X evidence

individual individuals X information
analysis X analyses knowledge
criterion X criteria news

phenomenon X phenomena research

Why learn about nouns and noun plurals?

Nouns are the essential components of sentences and have many functions. They can function as
subjects, objects, and complements. It is important for students to develop an in-depth understanding
of the forms and functions of nouns in sentences in order to communicate their ideas effectively.

Instructional Tips

Count/noncount and plural/singular forms of nouns can be confusing, but teachers can help English
learners develop an in-depth understanding of noun forms and functions by:

% charting count/noncount, singular/plural, and regular/irregular forms of nouns in texts

% providing opportunities to revise and edit their work, paying attention to this feature.

Activities and Handouts

See the following pages for additional handouts you can use or modify in your teaching context:
% Nouns and Noun Plurals Activity 1: Noncount and Plurals Nouns in “The War of the Wall”
% Nouns and Noun Plurals Activity 2: Revising Noun Forms.
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2.1 Nouns and Noun Plurals Activity 1: Noncount and Plural

Nouns in the War of the Wall

Reading/Writing Process

Cognitive Strategies

% Reading

> Analyzing the Author's Craft

> Asking Questions

Directions for the Activity: Noncount nouns and noun plurals can be confusing. Highlighting them

in texts and charting their use can help students notice and learn them. Teachers can have students

closely reread a paragraph or excerpt from the text, paying attention to noncount nouns and noun

plurals and examining why plural forms are used. Use the following directions as a guide:

[J Select a specific paragraph/excerpt from the text to examine noncount nouns and noun plurals

[J Highlight the nouns you want students to pay attention to

[J Have students read or reread the paragraph/excerpt paying attention to the highlighted nouns

[J Have students add the highlighted words in the chart/table below the excerpt.

[J Have students examine the use of plurals by analyzing the author’s craft and asking why the
author used the plural noun forms.

An excerpt (the first paragraph) from “The War of the Wall.

Me and Lou had no time for courtesies. We were late for school. So we just flat out told the painter
lady to quit messing with the wall. It was our wall, and she had no right coming into our neighborhood
painting on it. Stirring in the paint bucket and not even looking at us, she mumbled something about Mr.
Eubanks, the barber, giving her permission. That had nothing to do with it as far as we were concerned.
We've been pitching pennies against that wall since we were little kids. Old folks have been dragging
their chairs out to sit in the shade of the wall for years. Big kids have been playing handball against
the wall since so-called integration when the crazies ‘cross town poured cement in our pool so we
couldn't use it. I'd sprained my neck one time, boosting my cousin Lou up to chisel Jimmy Lyons's name
into the wall when we found out he was never coming home from the war in Vietnam to take us fishing.

Blank Table for Charting Noncount Nouns and Noun Plurals

Count Nouns Noncount Nouns

Plural

Singular

Regular

Irregular

No Plural Forms
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Completed Table/Chart of Noncount and Plural Nouns

Count Nouns Noncount Nouns

Singular Plural No Plural Forms
Regular Irregular
courtesy courtesies X time*
right” rights X school*
neighborhood* neighborhoods X permission
penny pennies X handball
kid kids X integration*
X** folks X cement
chair chairs X home*
year years X

See notes below for for ** and *

[J ** The noun folks, referring to a particular group of people, is often used in a plural form.

[J * The count noun neighborhood also has a noncount form when it refers to people who live near
each other. For example, the noun neighborhood is noncount when we say,

e Half the neighborhood was gathered on the sidewalk in front of the wall.

[J * noncount nouns that are marked with a single asterisk (*) can also be count nouns depending
on their meaning and context. The fact that nouns can take on different forms depending on
their meaning and context indicate the dynamic nature of words. These nouns are used as
noncount in this context.

e timevs. times
o How much time do we have? (noncount)
o How many times did you read? (count)
e school vs. schools
o She didn't like school. We were late for school. He quit school. (noncount)
o She switched schools. (count)
e Integration vs. integrations
o Racial integration in schools. The goal is to promote economic integration. (noncount)
o His artwork is an integration of real and fantastic elements. (count)
e home vs. homes
o |left home when | was 18. He was never coming home from the Vietnam war. (noncount)
o Many new homes are being built in this area. This home is for sale. (count)

Guiding questions for analyzing the author’s craft:
- Why did the author use plural forms such as courtesies, pennies, kids, years, folks, chairs?
- (anyou use the singular forms of these words in this context? Why or why not?
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2.1 Nouns and Noun Plurals Activity 2: Revising Noun Forms

Reading/Writing Process Cognitive Strategies

% Reading > Evaluating
> Revising Meaning

Directions for the Activity: English has count and noncount nouns. Count nouns can be counted

and noncount nouns cannot. Regular count nouns get plural ~s (e.g., book/books, pen/pens), but

irregular count nouns do not become plural by adding ~s. Rather, they have unique ways to form

plurals (e.g., woman/women, child/children). Noncount nouns do not have plural forms as they cannot

be counted. Let's take a look at an essay about the short story “The War of the Wall” and examine

the use of noncount nouns and noun plurals.

[J Read the paragraph paying attention to the nouns that are bolded and underlined.

[J 1dentify whether the bolded and underlined nouns are count or noncount

[J Then evaluate whether these nouns are in proper forms in this context

[J Highlight or circle the nouns that need to be revised. Note that NOT all bolded and underlined
nouns need corrections.

[J Revise the passage making any corrections that you think are necessary.

Sample Paragraph from a Student Essay

“The War of the Wall" teaches us not to make assumptions about people and their intentions. In
this narrative, the children on Taliaferro Street do not understand that a woman had come to their
neighborhood looking to paint a wall on their street to honor a man called Jimmy Lyon who had
been killed in the Vietnam War. The children lacked informations about the woman. They
considered the wall their own and loved it. In fact, they placed so much values on the wall that some
planned to stop the woman from painting over it. In the end, they failed. Despite the advices that
they gave the woman, encouraging her to give up and leave, the woman managed to paint the wall
and achieved successes in honoring Jimmy Lyon through her arts. Her works honored the
struggles of the United States at a particular time in histories.

Revised paragraph

“The War of the Wall" teaches us not to make assumptions about people and their intentions. In
this narrative, the children on Taliaferro Street do not understand that a woman had come to their
neighborhood looking to paint a wall on their street to honor a man called Jimmy Lyon who had
been killed in the Vietham War. The children lacked information about the woman. They
considered the wall their own and loved it. In fact, they placed so much value on the wall that some
planned to stop the woman from painting over it. In the end, they failed. Despite the advice that
they gave the woman, encouraging her to give up and leave, the woman managed to paint the wall
and achieved success in honoring Jimmy Lyon through her art. Her work honored the struggles of
the United States at a particular time in history.

34



GREAI CITY oCI (
% PROFESSIONAL LEARNING PLATFORM
_ _7_7’/—/'

2.2 Noun Phrases @

Overview

A noun phrase refers to a group of words that functions as a noun. A noun phrase consists of a

noun plus other words that modify the noun, adding meaning, specificity, and clarity. The modifying

words (also called modifiers) can appear:

e in front of the noun as premodifiers (e.g. her paint-splattered jeans),

e after the noun as postmodifiers (e.g., her jeans that are splattered with paint),

e or both (e.g. her paint-splattered jeans that are baggy at the bottom) forming multi-word, complex
noun phrase structures.

Common premodifiers and postmodifiers added to nouns to form noun phrases are summarized in

a table in the following page (See Noun Phrase Handout 1: Premodifiers and Postmodifiers).

Noun phrases in “The War of the Wall”

Noun phrases are the most common structures in English sentences. In fact, it is rather rare to find a
single noun without modifiers in sentences. To illustrate, the noun phrases are highlighted in the
excerpt below from “The War of the Wall” by Toni Cade Bambara. Notice how the text consists of a
combination of simpler, two-word noun phrases and more complex, multi-word noun phrases.

Some good aromas were drifting our way from the plate leaking pot likker onto the Morris girl’s
white socks. | could tell from where | stood that under the tinfoil was baked ham, collard greens,
and candied yams. And knowing Mrs. Morris, who sometimes bakes for my mama’s restaurant, a
slab of buttered cornbread was probably up under there too, sopping up some of the pot likker.

Why learn about noun phrases?

Students who are still in the process of learning English may not know how to form noun phrases and
use rich and varied noun phrases in their writing. They may rely on simple noun phrases while
academic and literary writing are marked by complex noun phrase structures. So, English learners need
to learn to form and use a variety of noun phrases to add richness, specificity, and clarity to their
writing.

Instructional Tips

The following instructional strategies can help English learners develop a deeper understanding of
noun phrases and their roles and functions in sentences and texts.
% Guide students in identifying noun phrases in texts and examine their roles and functions.
% Provide students with opportunities to evaluate the noun phrase structures in their own writing
and to practice forming a variety of noun phrases using various modifiers to add richness.

Activities and Handouts

See the following pages for additional handouts you can use or modify in your teaching context:
% Noun Phrase Handout 1: Premodifiers and Postmodifiers
% Noun Phrase Activity 1: Noun Phrases Practice

35



P ===
W CREAT CITY SeHOOL i:; PATHWAY

% PROFESSIONAL LEARNING PLATFORM
T S

2.2 Noun Phrase Handout 1: Premodifiers and Postmodifers

Reading/Writing Process Cognitive Strategies

% Reading > Analyzing the Author's Craft

The table below shows common premodifiers and postmodifiers added to nouns to form noun
phrases. The examples are from “The War of the Wall.” Oftentimes, a combination of these modifiers
are used to form complex noun phrases.

Premodifiers Postmodifiers

Articles (o, an, the) Prepositional phrases
e atrance, a show, a beat, a minute e the brim of her straw hat
e an artist, an easel e the sidewalk in front of the wall
e the neighborhood, the wall e thewarin Vietham
Pronouns (e.g., our, their, your, her, his, its) Present and Past Participles
e our wall, her bucket, their chairs e her handsjammed into her back pockets
e vegetable cooked without meat
Indefinite Pronouns (e.g., this, that, Other) e ahandsome dude seated at a Qiano
e this lesson, that wall, other kids e figures outlined in black
e too many people standing around
Quantifiers & Partitives (e.g., one, many, some) | ¢, 3 with a goatee holding a book
* oneway, many people, some of thefaces | o s chest guarding a bunch of children
Adjectives* (e.g., little, old, paint-splattered) Infinitives (to + verb construction)

e little kids, old folks, paint-splattered jeans | e nothing to do with it

e ways to run the painter lady out of town
Nouns (eg., paint, painter, bubble) e ways to recapture our wall
[ ]

e paint bucket, painter lady, bubble gum) their right to do what they were doing
Possessives (add ‘s or just * to the modifying Adjective/Relative Clauses
noun) e The one that looked like Lou
e Jimmy Lyons's name, e the painter lady, who kept right on with
e kids' sweat what she was doing

Note: * Sometimes, we use multiple adjectives to modify a noun. When more than one adjective is
used before a noun in English, the adjectives need to be in a particular order. The following noun
phrases in “The War of the Wall" have multiple adjectives in front of the noun and follows the order:

- Floppy-brimmed * straw ® hat - black ¢ spray ° paint - white ° epoxy ® paint - a big * white ° flower

1 2 3 4 5 6 7 8 9 10

opinion | size quality | shape age color | origin | material | type purpose

36



% PROFESSIONAL LEARNING PLATFORM
T S

2.2 Noun Phrase Activity 1: Practice with Noun Phrase

Reading/Writing Process Cognitive Strategies

% Writing > Evaluating
> Revising meaning

Directions for the Activity: Noun phrases are everywhere. Writers use modifying words before or
after nouns to make the nouns more specific and clear. As you are reading ‘The War of the Wall,”
notice the use of various types of noun phrases and what effect they have on the text. Let's do some
practice with noun phrases.

[J Read the basic sentences in which all modifying words were removed from the noun phrases,
leaving only key nouns in the sentences. You may notice that some of them sound
ungrammatical and vague because the modifying words were removed.

[J Revise the basic sentences by adding modifiers to the nouns that are bolded. You can try to
make it similar to the original version in “The War of the Wall,” but do not look at the text and
copy directly. Or you can create your own version.

[J Share your revised versions in a small group. As a group compare, your revised versions. You
can vote for or pick the best revised versions to share with the whole class.

[J Then compare your revised sentences with the original sentences from “The War of the Wall.”

[J In groups, discuss what modifying words Toni Cade Bambara used and what effect they had.

Basic sentence Revised sentences

Twin was hugging jug.

Aromas were drifting our way from plate.

He gave the painter lady the once-over,
checking out jeans, T-shirt, and hat.

“Do you have bread?” the painter lady asked
Mama

In store we found paint.

Mr. Eubanks came out of shop, followed by
man.

Mama tapped us on the shoulder and pointed
to wall. There was man.
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Practice with Noun Phrase Cont'd:

Copy your revised sentences in the “Your Revised Sentences” column in the table below. Then

compare your sentences with the original sentences from “The War of the Wall.” The noun phrases

in the original sentences are bolded. In your group, discuss the following questions:

e What modifying words did you use to make the nouns more specific and clear?

e What modifying words did Toni Cade Bambara use to make the nouns more specific and clear?

e How do the modifying words contribute to the text and what effect do they have on the text?

Your Revised Sentences

Original Sentences in “The War of the Wall”

The twin with the red ribbons was hugging a
jug of cloudy lemonade.

Some good aromas were drifting our way from
the plate leaking pot likker onto the Morris
girl’s white socks.

He gave the painter lady the once-over,
checking out her paint-splattered jeans, her
chalky T-shirt, her floppy-brimmed straw
hat.

“Do you have any bread made with
unbleached flour?” the painter lady asked
Mama

But in a junky hardware store downtown we
found a can of white epoxy paint, the kind
you touch up old refrigerators with when
they get splotchy and peely.

Mr. Eubanks came out of the barber shop,
followed by a man in a striped poncho, half
his face shaved, the other half full of foam.

Mama tapped us on the shoulder and pointed
to a high section of the wall. There was a
fierce-looking man with his arms crossed
against his chest guarding a bunch of
children.

- Notice that writers use a variety of noun phrases with various modifiers to add specificity,
richness, and clarity to the text. When you revise your own writing, consider adding specificity,
richness, and clarity to your writing using various types of modifiers to describe the key nouns.
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2.3 Prepositions and Prepositional Phrases @

Overview

Prepositions are small words with big roles. They connect mainly nouns and pronouns to other
elements of sentences, so they can be seen as the glue connecting words and phrases. Without
these small words connecting different elements, sentences can lose their meaning. To test it, try
reading the following excerpt from “The War of the Wall” without the prepositions that are bolded
and placed in brackets:

When we came [from] school, the wall was slick [with] white. The painter lady was running string
[across] the wall and taping it here and there. Me and Lou leaned [against] the gum ball machine
outside the pool hall and watched. She had strings up and down and back and forth. Then she
began chalking them [with] a hunk of blue chalk.

You have probably noticed that the passage is hard to read and some of its meaning is lost without
the prepositions. Prepositions are not used by themselves in sentences but are always part of
phrases containing one or more other words (e.g., from school; with a hunk of blue chalk).

A prepositional phrase is a group of words that contain a preposition and one or more words that
are usually nouns and pronouns. So, the examples “from school" and “with a hunk of blue chalk" are
prepositional phrases. Prepositional phrases are added into sentences for the purpose of adding
specificity, clarity, and oftentimes necessary details to convey meaning.

Why learn about prepositions and prepositional phrases?

Prepositions and prepositional phrases are versatile and serve many functions in sentences, which is
why their use is an important yet a challenging language feature that needs to be addressed.
Learning the versatile functions of prepositions and the use of prepositional phrases to clarify
meaning, enrich content, and enliven writing is impactful in students’ writing development.

Instructional Tips

To help students develop a deeper understanding of prepositions and prepositional phrases,
understand their use and functions in sentences, and apply them in their own writing, teachers can
use the following strategies:

% Chart the use of prepositions and prepositional phrases in texts students are reading

% Provide mini-lessons focusing on common issues with prepositions and prepositional phrases

% Have students revise their writing for the use of prepositions and prepositional phrases

Activities and Handouts

See the following pages for additional handouts you can use or modify in your teaching context:
% Prepositions and Prepositional Phrases Activity Set 1: Activities during Reading
% Prepositions and Prepositional Phrases Handout : A Review
% Prepositions and Prepositional Phrases Activity Set 2: Activities during Writing

39



% PROFESSIONAL LEARNING PLATFORM
T S

2.3 Prepositions and Prepositional Phrases Activity Set 1:
Activities during Reading

Reading/Writing Process Cognitive Strategies

% Reading > Analyzing the Author’s Craft

Cloze Activity: The prepositions are removed from the excerpt below from “The War of the Wall.”
Read the passage and fill in the blanks with prepositions provided below the text. Do it on your own
without looking at the original text. Some prepositions will be used more than once.

Taliaferro and fifth, it looked
something. Half the neighborhood was gathered the sidewalk the wall. |

me. We both looked the bag the
epoxy and wondered how we were going to work our scheme. The painter lady’'s car was nowhere
to do anything. Side Pocket

When we reached the corner a block party or

looked Lou, he looked
sight. But there were too many people standing
and his buddies were leaning their cue sticks, hunching each other. Daddy was there

a lineman he catches aride Mondays. Mrs. Morris had her arms

flung the shoulders the twins either side her. Mama was
talking some her customers, many them napkins still
the throat. Mr. Eubanks came the barber shop, followed aman
a striped poncho, half his face shaved, the other half full foam.
at around by in in front of like of on out of with

Compare & Notice: Compare the sentences below — one with prepositional phrases (bolded) and
the other without. Notice and discuss what effect the prepositional phrases add to the sentences.

Sentences without prepositional phrases

When we reached the corner, it looked like a
block party or something.

Sentences with prepositional phrases

When we reached the corner of Taliaferro and
fifth, it looked like a block party or something.

Half the neighborhood was gathered.

Half the neighborhood was gathered on the
sidewalk in front of the wall.

We both looked at the bag and wondered how
we were going to work our scheme.

We both looked at the bag with the epoxy and
wondered how we were going to work our
scheme.

The painter lady’s car was nowhere.

The painter lady's car was nowhere in sight.
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2.3 Prepositions and Prepositional Phrases Handout: A Review

Reading/Writing Process Cognitive Strategies

%  Writing > Evaluating
> Monitoring

Monitor: A common error students often make with prepositional phrases is when writing TAG
(Title, Author, Genre) statements in their introduction. Let's look at the example below:

In the short story “The War of the Wall” by Toni Cade Bambara is about two boys who misinterpret
the interactions of a painter who arrives in their neighborhood and starts painting a wall.

Evaluate: This is incorrect because the entire prepositional phrase “In the short story ‘The War of
the Wall' by Toni Cade Bambara” is treated as the subject of the sentence. Prepositional phrases
cannot function like a_subject. Let's see how we can revise the sentence to produce an effective TAG
statement.

In the short story “The War of the Wall” by Toni Cade Bambara, two boys misinterpret the intentions
of a painter who arrives in their neighborhood and starts painting a wall.

Notice: In the revised TAG statement, the prepositional phrase is followed by the subject of the
sentence “two boys” and a description of what they did (i.e., misinterpret).

Remember: A prepositional phrase often begins with a preposition and ends with a noun or
pronoun. The noun or pronoun is called the object of the preposition. Let's break it down:

In the short story “The War of the Wall” By the author
e Inis the preposition. e Byis the preposition.
e short story is the object e The author is the object.

e |n the short story is the prepositional phrase | e By the author is the prepositional phrase.

In, and by prepositions are particularly important in TAG statements.

In “The War of the Wall” by Toni Cade Bambara, two boys react negatively when a woman they
don't know arrives one day and just starts painting a wall in their neighborhood.

Avoid the following common errors:
[J In the short story “The War of the Wall” by Toni Cade Bambara.
A prepositional phrase is not a complete sentence. It is inserted in a sentence to add detail.
[J In the short story “The War of the Wall” is about jumping to conclusions.
A prepositional phrase cannot be a subject of a sentence, but they can be added to the subject.

For example:
e "The two boys in the short story “The War of Wall” react negatively towards the painter lady.”
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2.3 Prepositions and Prepositional Phrases Activity Set 2:
Activities during Writing

Reading/Writing Process Cognitive Strategies

< Writing > Clarifying
> Evaluating
> Revising meaning

Directions for the Activities: Prepositions present challenges for English learners because they
serve multiple functions in sentences, often convey linguistic relationships rather than content
meaning, are unstressed, and occur in thousands of fixed expressions. Because they are small
words, English learners often do not pay attention to them in the same way that they do to content
words. The following preposition activities in the writing and revision process can be beneficial for
students to develop knowledge and awareness of prepositions and prepositional phrases. .

[J Preposition Check: Have students revise their writing to check the use of prepositions and
prepositional phrases:

> Students can first highlight all prepositions in their writing.
> Then they can put a check mark if they are sure that they used the prepositions correctly. If
they are not sure, ask them to put a question mark. See example below:

When they came back (¢/) the painter lady was still there and the boys starred at (v)
her. She still didn't talk with (?) them. Even their friend Side Pocket couldn't get her to talk.
When the twins took a nice dinner for (?) her, she just kept on (?) painting. The boys didn't
understand why she was so mean and why she was wrecking their wall. So they decided to
lash at (¢) her by (v) painting over (v) her work.

> |f students have difficulty identifying prepositions, reviewing prepositions can be helpful. See
next page for the “Reviewing Prepositions Handout.”

[J Prepositional Phrase Use: Have students evaluate the use of prepositional phrases in their
writing and revise their writing by adding prepositional phrases:

> Ask if they are using prepositional phrases to add details, clarify ideas, and create richness to
their writing.

> Ask them to find places where they can insert prepositional phrases to make their writing
clear, descriptive, and rich.

[J Academic Prepositional Phrases: Review common prepositional phrases used in academic
writing using the “Common Prepositional Phrases in Academic Writing Handout” and aks
students to consider adding a few of these phrases to improve their writing.

See the subsequent pages for the following handouts:
% Reviewing Prepositions Handout
% Common Prepositional Phrases in Academic Writing Handout

42



GREAT CITY SCHOOLS

PROFESSIONAL LEARNING PLATFORM

Y PATHWAY
/ lO.’;\CAUE.‘JIIC SUCCES'_:{;/_,.-—

Reviewing Prepositions

Let's review prepositions. Prepositions link nouns and pronouns to the rest of a sentence. They
can also appear after adjectives, nouns, and verbs. Here is a list of prepositions:

about below in to

above beneath inside regarding
across beside into since

after between like through
against beyond near throughout
along by of to

amid concerning off toward
among down on under
around during onto underneath
at except out until

before For outside up

behind from over upon
according within without with

Identifying Prepositions

Five words below are not prepositions. Which ones are they? What part of speech are they?

in an of with and not

the up over onto to A

List the words that are not prepositions below.
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Common Prepositional Phrases in Academic Writing

Below is the list of prepositional phrases that are commonly used in academic writing. Write
examples for each expression and prepositional phrase below. Then choose and highlight a few
prepositional phrases you can add into your analytical essay.

Preposition

above

Prepositional Phrase

Above all
Above all else

Example

after

After a while

as

As a consequence
As a result

As a whole

As an illustration

at

At the beginning/start/end

At the outset

beyond

Beyond belief
Beyond doubt

for

For this purpose
For a moment

from

From a ... perspective
From the start

In addition

In general

In summary

In this respect
In the same way
In brief/short

on

On average

On the other hand

On the assumption that
On the contrary

to

To a (certain) degree
To a small/great extent
To this end

44



% PROFESSIONAL LEARNING PLATFORM
‘

2.4 Verbs and Verb Tenses @

Overview

A verb conveys an action (e.g., stir, pitch, drag — often called action verbs) or a state, stance, sense,
possession and so on (e.g, have, belong, be, think, seem — often called stative verbs). Verbs change
forms when they are used in different time frames (present, past, future) and aspects that indicate
the verb's relationship with time (simple, progressive, perfect, perfect-progressive). Verbs can also be:

e regular and follow similar patterns of “-ed” form and its variations (e.g., walk, walked; try, tried) or
e irregular and do not follow the patterns of “-ed” forms (e.g., write, wrote, written)

Verbs and verb tenses are essential in conveying actions, senses, states, stances, possessions,
conditions, perceptions and so on, as well as their locations in and relationships with time.

Progressive Perfect Perfect Progressive
Present I walk | am walking | have walked | have been walking
| write | am writing | have written | have been writing
Past | walked | was walking | had walked | had been walking
| wrote | was writing | had written | had been writing
Future | will walk | will be walking | will have walked | will have been walking
| will write | will be writing | will have written | will have been writing

Beyond what they convey, verbs come in different types that do not always behave the same way.

For example, a type of verb called guxiliary verbs include helping verbs (be, have, do & their various
forms) and modal verbs (e.g., can, would, might, will). Helping verbs and modal verbs do not behave
the same way as main verbs do as they accompany other verbs to form verb phrase constructions.

Why learn about verbs and verb tenses?

Averb or a verb phrase is an essential component of a sentence. The verb system in English is complex
and can be confusing for many English learners. Issues related to verb tenses, forms, and functions are
common in student writing and often cause confusion and obscurity when not attended to.

Instructional Tips

Developing a deeper understanding of verb constructions and their functions will help students
make intentional language choices in relation to the use of verbs in their writing. To support this,
% highlight verb constructions to observe verb tense patterns, shifts, and functions in texts
% provide opportunities and guidance for students to evaluate and revise verb use in writing

Activities and Handouts

See the following pages for additional handouts you can use or modify in your teaching context:
% Verbs and Verb Tenses Activity 1: Verb Constructions in Text
% Verbs and Verb Tenses Activity Set 2: Image Grammar Brushstrokes
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2.4 Verbs and Verb Tenses Activity 1: Verb Constructions in Text

Reading/Writing Process Cognitive Strategies
% Reading > Analyzing the Author's Craft
> Clarifying

Directions for the Activity: Writers make intentional choices of verbs, verb tenses, and forms to
communicate their ideas clearly. Using the cognitive strategies of clarifying and analyzing the
author's craft, examine the verb constructions in the first few paragraphs of the short story “The War
of the Wall.” Pay attention to verb tenses, forms, and their functions in sentences. The main verb
constructions in clauses and sentences are bolded. Use the “Analyzing the Author’s Craft for Verb

Tense” Handout in the next page.

Excerpt from The War of the Wall by Toni Cade Bambara

Me and Lou had no time for courtesies. We were late for school. So we just flat
out told the painter lady to quit messing with the wall. It was our wall, and she
had no right coming into our neighborhood painting on it. Stirring in the paint
bucket and not even looking at us, she mumbled something about Mr. Eubanks,
the barber, giving her permission. That had nothing to do with it as far as we
were concerned. We've been pitching* pennies against that wall since we were
little kids. Old folks have been dragging their chairs out to sit in the shade of
the wall for years. Big kids have been playing handball against the wall since
so-called integration when the crazies ‘cross town poured cement in our pool so
we couldn’t use it. I'd sprained* my neck one time boosting my cousin Lou up
to chisel Jimmy Lyons's name into the wall when we found out he was never
coming home from the war in Vietnam to take us fishing.

“If you lean close,” Lou said, leaning hipshot against her beat-up car, “you’ll get*
a whiff of bubble gum and kids' sweat. And that'll tell* you something—that this
wall belongs to the kids of Taliaferro Street.” | thought Lou sounded very
convincing. But the painter lady paid us no mind. She just snapped the brim of
her straw hat down and hauled her bucket up the ladder.

“You're not even from around here,” | hollered up after her. The license plates
on her old piece of car said “New York.” Lou dragged me away because | was
about to grab hold of that ladder and shake it. And then we’d really be late for
school.

Note: Verbs constructions with asterisks (*) have contractions
we've been pitching — we have been pitching

we couldn’t use — we could not use

I'd sprained — | had sprained

you'll get — you will get; that'll tell — that will tell

we'd really be — we would really be
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Clarifying:

e What tenses
are used in
paragraph 1?

e What tenses
are used in
paragraph 2?

¢ What tenses
are used in
paragraph 3?

Analyzing the

Author’s Craft:

e Why did the
author use
these tenses?

e When did the
author switch
tenses and
why?

e What tense is
mainly used?
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Analyzing the Author’s Craft for Verb Tense: Handout

As you closely read the first three paragraphs of "The War of the Wall” paying attention to verbs and
verb tenses highlighted for you, think about what tenses are used and why the author used these
tenses. Write your responses in the handout below.

Where? What tenses are used? Why did the author use these tenses?

Paragraph 1

Paragraph 2

Paragraph 3

Overall
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Analyzing the Author’s Craft for Verb Tense: Handout

"The War of the Wall" is a short story, and the author Toni Cade Bambara uses several different verb

tenses as she narrates the story. Let's take a look at what verb tenses she used and why she used
these tenses.

What tenses are used?

Why did the author use these tenses?

Para1 | Tenses used: The author used past tense to narrate an
e Pastsimple event/ conflict that happened in the past. The
e Present Perfect Progressive conflict between the narrator and the painter
e Past Perfect lady happened in the past.
* 'Past Progress?ve. But when the author talked about the
Notice: At the beginning C?f the narrator’s relationship with the wall, she used
p.aragraph, the author mamly used past present perfect progressive tense (e.g., we've
simple, and then she swchhed to been pitching pennies) to indicate that the
present perfect Progfess"’e when she narrator’s relationship developed over a
talks about the significance of the wall period of time and continues to present.
to the narrator. Towards the end of the
paragraph, as the narrator talks about The author used past perfect tense when she
the wall and his relationship with it, the | 82ve the backstory — the event that occurred
author used a mix of past simple, past | before the conflict
progressive, and past perfect.
Para2 | Tenses used: The author used present and future tenses
e Presentsimple for dialogues and thoughtshots to directly
e Future simple report what was said at the moment. When
e Pastsimple the focus shifted to the painter lady's
Notice: Notice this paragraph includes | reaction, the author switched to past tense to
dialogue and thoughtshots which are portray the painter lady’s reaction as part of
written in present tense and future the conflict that happened in the past. Also,
tenses. the reporting verbs are in past simple tense.
Para3 [ Tenses used: The author mainly used past tense in this
e Presentsimple paragraph as she continued to develop the
e Pastsimple conflict. Present tense was used with
Notice: This paragraph also includes dialogues to directly report what was said at
dialogue in present tense. the moment.
Overall | Tenses used: Overall, the story is written in the “literary
e Past simple (most of the time) past” as the author narrates the conflict as an
e Present simple (with dialogues and | event that happened in the past. So, mainly
thoughtshots) past tenses were used. However, for
e Past Perfect and past progressive | dialogues and thoughtshots, present tenses
(for backstory) were used.
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Charting the Verb Tenses and Verb Constructions

A table charting verb tenses and their use in texts can help students see what tenses are used, what

tenses are not used, and what the dominant tenses are in the text. Table below charts verb tenses in

the first three paragraphs of The War of the Wall.”

- n > - Z2muwum>x o

mxC-—-HCm

Tenses

Present Simple

Present
Progressive

Present Perfect

Present Perfect
Progressive

Past Simple

Past
Progressive

Past Perfect

Past Perfect
Progressive

Future Simple

Future
Progressive

Future Perfect

Future Perfect
Progressive

Verb Constructions

: lean; belongs;
:'re not (are not)

General Usage

- general truth, facts, & condition
- habit or habitual actions

----------- not used —--------- - right at the moment in time
- action in progress
——————————— not used —--------- unspecified prior time that has

current relevance

:'ve been pitching (have been

pitching);

: have been playing

an ongoing action that began in
the past but continues to the
present and possibly to the future

: had; were; was; had; mumbled;

had; were; poured; found out; said;

: thought; sounded; paid; snapped;

hauled;

: hollered; said; dragged; was

- past event that is over and
done

- habitual repeated action or
event in the past

: was never coming

action in progress at a specific
point of time in the past

:'d sprained (had sprained)

an action completed in the past
prior to some other past event

----------- not used —---------

action or habit taking place over a
period of time in the past prior to
some other past event

'l get (will get); ‘Il tell (will tell)

action to take place in the future

----------- not used —--------- action that will be in progress at a
specific time in the future

----------- not used —--------- future action to be completed prior
to a specific future time

----------- not used —--------- action happening in the present

and continuing to the future.
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2.4 Verbs and Verb Tense Activity 1: Image Grammar
Brushstrokes — Painting with Verbs

Reading/Writing Process Cognitive Strategies

< Writing > Analyzing the Author's Craft
> Evaluating
> Revising meaning

Overview: Action verbs or strong verbs transform still photos into motion pictures by helping the
reader to visualize the action. Writers can energize their sentences by using active, precise, and
strong verbs. During the process of revising your essay, you can evaluate the use of verbs and verb
constructions, add strong verbs, and replace forms of verb “to be” (e.g., is, are, was, were) with
precise verbs when appropriate.

Directions: Read the introduction and the model of “Painting with Verbs” brushstroke below,
and then paint your own writing with strong verbs. Evaluate verb constructions for tense and
form. Revise your essay 1) replacing general verbs with strong verbs, 2) evaluating your verb
tense use, and 3) revising meaning for verbs and verb tenses.

Example: Painting with Verbs

Sample Sentence:

Maricela shrieked with terror and hung on for dear life when the
roller coaster flipped upside down.

Note. This sentence is written in simple past tense as it describes an event that happened in the past.

Model:

> She was rearing back on her heels, her hands jammed into her back pockets, her face
squinched up like the masterpiece she had in mind was taking shape on the wall like magic.

> The painter lady was giving a show. It was like those old-timey music movies where the
dancer taps on the table top and then starts jumping all over the furniture, kicking chairs
over and not skipping a beat.

Your Turn

Now it is your turn to paint your writing with action verbs in the tense and form that are fitting to the
context. Read your essay on “The War of the Wall” carefully and complete the following tasks:

[J Identify sentences that that contain general verbs and verb tense issues

[J Highlight the main verbs and verb constructions in the sentence.

[J Replace the general verbs with action/strong verbs. Highlight the verbs you have changed

[J Check to see if the verb is in the right tense and form. If you are not sure, consult resources to
learn more about the verb tense and form.
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2.5 Gerunds and Infinitives @

Overview

Gerunds (e.g., messing, coming, painting) and infinitives (e.g., to mess to come, to paint) are forms
derived from verbs but do not function as verbs in sentences. Their functions are rather versatile.
For example, the gerund and infinitives expressions (italicized) in the following sentences do not
function as verbs. Rather, they function as nouns or the objects (the what) of the verb /ove.

e We love playing with our friends
e We love to play with our friends.

- playing with our friends

?
WHAT do we love: - to play with our friends

Gerunds and infinitives are common structures in both academic and literary writing and allow us to
use verbs as nouns or as subjects and objects in sentences. Let's take a look at some examples from
“The War of the Wall” and observe how the italicized infinitive and gerund expressions function.

Examples of Gerund Use Examples of Infinitive Use

So we just flat out told the painter | So we just flat out told the painter lady to quit messing
lady to quit messing with the wall. | with the wall.

Then she began chalking them We couldn’t wait to get to the firehouse to tell my
with a hunk of blue chalk. daddy all about this rude woman who’d stolen our wall.

Daddy and Mama said they were Mama told us to quit fussing so much; she was tired
sick of hearing about it. and wanted to rest.

Why learn about word forms and families?

Gerunds and infinitives are language features that persist as a challenge for many students learning
English. They are particularly challenging as they are versatile in their functions and flexible in their use.
Understanding the functions of gerunds and infinitives and using them to construct precise meaning
are important skills English learners need to build for effective academic writing.

Instructional Tips

English learners can benefit from explicit instruction that directs their attention to the use of
gerunds and infinitives in texts and in their own writing. Teachers can:
< Draw attention to the use of gerunds and infinitives in texts they are reading
% Provide opportunities and guidance for students to evaluate and revise the use of gerunds and
infinitives in their own writing.

Activities and Handouts

See the following pages for additional handouts you can use or modify in your teaching context:
* Gerunds & Infinitives Handout: Gerunds, Infinitives, or Both
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2.5 Gerunds & Infinitives Handout: Gerunds, Infinitives, or Both?

Reading/Writing Process Cognitive Strategies

% Writing > Clarifying

Both gerunds and infinitives can function like nouns and can be used as the object of a verb.
Whether you use a gerund or infinitive depends on the main verb. Some verbs are followed by
gerunds only and some verbs are followed by infinitives only. There are some other verbs that are
followed by either with no difference in meaning or a significant difference in meaning. The table
below summarizes these four different cases with common verbs:

Main Verbs Explanation/Examples Infinitive
admit, avoid, These verbs are followed by gerunds only. Yes No
complete, consider, | Examples:
delay, discuss, e All the way back to the block to help my
enjoy, finish, keep, mama out at the restaurant, me and Lou v X
mention, mind, kept asking my daddy for ways to run the
practice, postpone painter lady out of town
quit, recall e Mama told us to quit fussing so much;
afford, agree, These verbs are followed by infinitives only. No Yes
appear, ask, care, Examples:
claim, consent, e But Mama said that seeing as how she was
decide, demand, from the North, you couldn't expect her to
deserve, expect, have any manners. X v
fail, hesitate, hope, | e Me and Lou definitely did not want to hear
learn, plan, that.
prepare, struggle, e We couldn't wait to get out of school on
want, wait, wish Monday.
begin, continue, These verbs are followed by either gerunds or Yes Yes
hate, like, love, infinitives with no change in meanings. Examples:
neglect, prefer, e The painter lady began snapping the strings. v v

We can also say:
e The painter lady began to snap the strings.
remember, stop, These verbs are followed by either gerunds or Yes Yes
forget, try, regret infinitives with significant change in meanings. For
example, the following sentences convey different v v
meanings:
e She stopped smoking. Meaning | Meaning
e She stopped to smoke. changes | changes
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2.6 Subject-Verb Agreement @

Overview

At its basic level, a sentence in English has a subject and a main verb. The verb needs to match the
subject depending on the quantity of the subject. Subject-verb agreement is an important
sentence-level feature for academic writing. Not matching the verb with its subject, especially when
the subject is complex, can cause confusion and impact the clarity of writing.

Why learn about subject-verb agreement?

Subject-verb agreement can be tricky when the main subject is not easily identifiable in a sentence
and when it is not clear if the subject is singular or plural. The following five-step process can be a
helpful guide for students to attend to subject-verb agreement problems in their writing:

Steps Strategies Example

Step 1 | Identify the subject by asking what | The painter lady’s actions and attitude offend
or who the sentence is about the boys so much that they form a negative first
impression of the woman.

Step 2 | Determine if the subject is singular | The main subject is plural. The subject consists
or plural of two words connected with “and.”

Step 3 | Locate the main verb that goes with | The painter lady’s actions and attitude offend
the subject the boys so much that they form a negative first
impression of the woman.

Step 4 | Determine if the verb is singular or | The verb is plural. It does not have the “-s” suffix
plural added to a singular verb.

Step5 [ Checkif the subject and verb agree | Both the subject and the verb are plural, so they
agree.

Instructional Tips

English learners need to be able to identify the main subject in a sentence, determine if the subject
is plural or singular, and use the form of a verb that matches the subject.

< Draw students’ attention to complicated subject-verb agreement cases

% Provide opportunities to revise and edit a text or their own writing for subject-verb agreement.

Activities and Handouts

See the following pages for additional handouts you can use or modify in your teaching context:
% Subject-Verb Agreement Activity: Editing for Subject-Verb Agreement
% Subject-Verb Agreement Handout: Tricky Cases of Subject-Verb Agreement
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2.6 Subject-Verb Agreement Activity 1: Editing for Subject-Verb

Agreement

Reading/Writing Process

Cognitive Strategies

< Writing

> Evaluating
> Revising Meaning

Directions: The paragraph below has some subject-verb agreement problems that need to be
addressed. Read the paragraph carefully and follow the steps below to revise/edit the paragraph for

subject-verb agreement.

vk WwN =

Highlight the main subjects in sentences and clauses (some sentences have two or more clauses)
Determine if the subject is plural or singular
Highlight and underline the main verb in the sentences and clauses
Determine if the verb is plural or singular
Check if the subject and verb agree. If they do not agree, make the needed adjustment.

Subject and verb agree

Plural subject

Plural verb

The painter’ lady's actions

offend the boys.

Subject and verb agree

Singular subject

Singular verb

The painter lady's action

offends the boys.

X Subject and verb do NOT
agree

Plural subject

Singular Verb

The painter’ lady's actions

offends the boys.

X Subject and verb do NOT
agree

Singular subject

Plural Verb

The painter lady's action

offend the boys.

Sample Paragraph to Revise/Edit

The first impression the boys have of the painter lady are that she is an enemy who is stealing their
wall. For example, the license plates on her car say, “New York” and seeing them cause the narrator

of the story to shout at the painter lady, “You're not even from around here.” She ignores his

remarks and keep on painting. Lou, the narrator’s friend, lean a hip on the bumper of her car and
says, “If you lean close, you'll get a whiff of bubble gum and kids’ sweat. And that'll tell you something
- that this wall belong to the kids of Taliaferro Street.” These remarks show that the wall symbolize
their childhood. This idea is further illustrated when the author reveals that the narrator had lifted
Lou up to carve Jimmy Lyon’s name into the wall after he had been killed in Vietnam. So, the wall
signify not only the innocence of childhood but also the end of innocence caused when someone

from the neighborhood died.
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2.6 Subject-Verb Agreement Activity 1: Editing for Subject-Verb
Agreement — Answer Key

In the sentences below, only the subject and verbs that do not match are highlighted. The main
subject is highlighted in blue and the main verb is underlined and highlighted in red. Notice that
noncount nouns and gerunds are treated as singular nouns.

Sentences Subject Verb Agree
The first impression the boys have of the painter lady Mhat she | singular plural X
is an enemy who is stealing their wall.
For example, the license plates on her car says, “New York” and plural singular X
seeing them FDXVHthe narrator of the story to shout at the
painter lady, “You're not even from around here.”
She ignores his remarks and NHHSon painting. singular plural X
Lou, the narrator’s friend, lean a hip on the bumper of her car singular plural X
and says, “If you lean close, you'll get a whiff of bubble gum and
kids' sweat.
And that'll tell you something - that this wall _ EH®QJto the kids singular plural X
of Taliaferro Street.”
These remarks show that the wall M P_ER® Htheir childhood. singular plural X
This idea is further illustrated when the author LHYHD®hat the singular plural X
narrator had lifted Lou up to carve Jimmy Lyon’s name into the
wall after he had been killed in Vietham.
So, the wall MJQU\ not only the innocence of childhood but also | singular plural X
the end of innocence caused when someone from the
neighborhood died.

The first impression the boys have of the painter lady is that she is an enemy who is stealing their
wall. For example, the license plates on her car say, “New York” and seeing them causes the
narrator of the story to shout at the painter lady, “You're not even from around here.” She ignores
his remarks and keeps on painting. Lou, the narrator’s friend, leans a hip on the bumper of her car
and says, “If you lean close, you'll get a whiff of bubble gum and kids’ sweat. And that'll tell you
something - that this wall belongs to the kids of Taliaferro Street.” These remarks show that the
wall symbolizes their childhood. This idea is further illustrated when the author reveals that the
narrator had lifted Lou up to carve Jimmy Lyon’s name into the wall after he had been killed in
Vietnam. So, the wall signifies not only the innocence of childhood but also the end of innocence
caused when someone from the neighborhood died.
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2.6 Subject-Verb Agreement Activity 1: Tricky Cases of
Subject-Verb Agreement

Reading/Writing Process

Cognitive Strategies

% Reading

> Analyzing the Author’s Craft
> Clarifying

The basic principle of subject-verb agreement is straightforward; however, there are many cases of

subject-verb agreement that are tricky and confusing. This is often the case when the main subject is
not obvious or easily identifiable or when it is not clear whether the subject is plural or singular. Let's

take a look at some tricky cases of subject-verb agreement.

Examples

1.

The narrator, along with his cousin
Lou, confronts the painter lady for
invading their space.

The narrator and his cousin Lou
confront the painter lady for invading
their spaces.

Explanations

In sentence 1, “the narrator” is the main subject and
is singular, so the main verb has to be singular. The
expression “along with his cousin Lou” is like an insert
added, so it is not considered as part of the subject.
In sentence 2, the use of conjunction “and” creates a
compound subject that is considered plural. The main
subject is both the narrator and his cousin Lou.

Some good aromas were drifting our
way from the plate leaking pot likker
onto the Morris girls’ white socks.

Some of the lemonade has spilled
onto the Morris girl's white socks.

In sentence 1, the indefinite pronoun “some” is
followed by the plural count noun “aromas,” so the
subject is plural.

In sentence 2, the indefinite pronoun “some” is
followed by the noncount noun “lemonade,” so the
subject is singular.

Messing up the painter lady’s work to
recapture their wall was what the
boys schemed up over the weekend.

Messing up the painter lady's work
and recapturing their wall were what
the boys schemed up over the
weekend.

In sentence 1, the gerund “messing” is the main
subject and is singular. Similar to a noncount noun, a
gerund is treated as singular.

In sentence 2, the main subject consists of double
gerunds “messing” and “recapturing.” Because the
subject includes the naming of two actions, it is
treated as plural.

Neither the boys nor the painter lady
tries to come to an understanding.

Neither the painter lady nor the boys
try to come to an understanding.

When conjunctions such as nor and or are used to
combine two nouns in a subject, the noun that is
closer to the verb is the main subject.

In sentence 1, “the painter lady” is the main subject.
In sentence 2, “the boys" is the main subject.
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2.7 Passive Construction

@

Overview

Passive constructions are common in academic writing, and passive voice is often strategically used
by writers to shift the focus away from who performed the action and to place emphasis on what
was done. Let's take a look at the active and passive sentences below:

e Toni Cade Bambara wrote the short story “The War of the Wall.” (active voice)

e The short story “The War of the Wall” was written by Toni Cade Bambara. (passive voice)

We notice that both sentences convey similar meaning, but the emphasis or focus is different. In the
sentence written in an active voice, the author “Toni Cade Bambara” is the focus. However, the focus
shifts and an emphasis is placed on “the short story” in the passive sentence.

Passive Constructions

“Be" helping verb + | Past Participle Verb Examples
The helping verb “be” Regular and irregular | The sentences below represent different
changes form depending | + | verbsformsand verb tenses indicated by distinct forms of
on verb tense endings are different. | the “be” verb (underlined)

is/are/am/ delivered The letter is being delivered.

was/were/ + studied Cancer has been studied extensively.

has/have/had been written The article was written by a student.
will be/should be taught The class is taught every semester.

Why learn about passive constructions?

Passive constructions are not common in personal and narrative writing such as autobiographical and
fictional narratives. However, they are common in subject area textbooks, research, report, and many
other academic writing genres. While powerful and effective when used well, passive sentences can
also be overused or ineffectively used. Thus, it is important for students to know what passive
constructions are, how and why we use passive voice, and when to avoid passive structures.

Instructional Tips

The following instructional strategies can help English learners to develop an in-depth
understanding of passive constructions and to learn to use them strategically in their writing:
% Help students notice passive structures and compare and contrast active vs. passive sentences
% Discuss the purpose of passive sentences in texts — what is emphasized and deemphasized.

Activities and Handouts

See the following pages for additional handouts you can use or modify in your teaching context:
% Passive Constructions Activity: Active vs. Passive Sentences
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2.7 Passive Constructions Activity: Active vs. Passive Sentences

Reading/Writing Process

Cognitive Strategies

% Writing

> Analyzing the Author’s Craft
> Evaluating

Directions: Read the following two paragraphs, both of which convey similar information and ideas.
However, the sentence structures in the first halves of the paragraphs are different. One of the
paragraphs is written in an active voice while the other paragraph consists of both active and
passive sentences. After reading the paragraphs closely, complete the following tasks:

[J Answer the following questions:

e Which paragraph is written in an active voice only?

e Which paragraph has both active and passive sentences?

e Which one of these two paragraphs do you find more effective than the other? And why?
[J Highlight the passive constructions in the paragraph that has both active and passive sentences.
[J Compare the active and passive sentences in both paragraphs to observe how they are similar

and different from one another.

Paragraph 1

Toni Cade Bambara who wrote the short story
The War of the Wall” talks about two young
boys who feel like a strange woman is invading
their territory when she comes into their
neighborhood and starts “messing with their
wall" by repainting it. The painter lady's actions
and attitude offend the boys so much that they
form a negative first impression of the woman.
They misjudge and mistreat her. In fact, they
even wonder what “planet” the painter lady
comes from because she seems so different
from them. At the end of the story, however,
they realize that they have misunderstood her
intentions and come to admire her work and
the respect it shows for the community.

Paragraph 2

In the short story “The War of the Wall,” which
was written by Toni Cade Bambara, two young
boys feel like their territory is being invaded
when a strange woman comes into their
neighborhood and starts “messing with their
wall” by repainting it. The boys are offended by
the painter lady's actions and attitude so much
that they form a negative first impression of the
woman. They misjudge and mistreat her. In fact,
they even wonder what “planet” the painter lady
comes from because she seems so different
from them. At the end of the story, however,
they realize that they have misunderstood her
intentions and come to admire her work and the
respect it shows for the community.

Check the statement that is true:

[J This paragraph is written in an active voice
only

[J This paragraph consists of both active and
passive sentences

Check the statement that is true:

[J This paragraph is written in an active voice
only

[J This paragraph consists of both active and
passive sentences
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2.7 Passive Constructions Activity: Active vs. Passive Sentences —

Answer Key

Paragraph 2 is the original introductory paragraph from a student essay. Paragraph 1 is the

modified version of the original paragraph.
Paragraph 1

Toni Cade Bambara who wrote the short story
The War of the Wall” talks about two young
boys who feel like a strange woman is invading
their territory when she comes into their
neighborhood and starts “messing with their
wall" by repainting it. The painter lady's actions
and attitude offend the boys so much that they
form a negative first impression of the woman.
They misjudge and mistreat her. In fact, they
even wonder what “planet” the painter lady
comes from because she seems so different
from them. At the end of the story, however,
they realize that they have misunderstood her
intentions and come to admire her work and
the respect it shows for the community.

Paragraph 2

In the short story “The War of the Wall,” which
was written by Toni Cade Bambara, two young
boys feel like their territory is being invaded
when a strange woman comes into their
neighborhood and starts “messing with their
wall” by repainting it. The boys are offended by
the painter lady's actions and attitude so much
that they form a negative first impression of the
woman. They misjudge and mistreat her. In fact,
they even wonder what “planet” the painter lady

comes from because she seems so different fron

them. At the end of the story, however, they
realize that they have misunderstood her

intentions and come to admire her work and the

respect it shows for the community.

Check the statement that is true:

This paragraph is written in an active
voice only

[J This paragraph consists of both active and
passive sentences

Check the statement that is true:

[(JThis paragraph is written in an active voice onl

[ This paragraph consists of both active and
passive sentences

Compare the modified active a

nd passive sentences below

Toni Cade Bambara wrote the short story “The
War of the Wall.”

The short story “The War of the Wall” was
written by Toni Cade Bambara.

Two young boys feel like a strange woman is
invading their territory when she comes into
their neighborhood and starts “messing with
their wall" by repainting it.

Two young boys feel like their territory is being

invaded when a strange woman comes into theii

neighborhood and starts “messing with their
wall” by repainting it.

The painter lady's actions and attitude offend
the boys.

The boys are offended by the painter lady's
actions and attitude.

Similarity: Both active and passive sentences convey similar meanings.
Differences: The focus or what is emphasized, verb constructions, and sentence structures vary.
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2.8 Sentence Boundaries

@

Overview

Sentence boundaries establish where a sentence ends and the next sentence begins. In formal,
academic writing, we tend to write complete sentences with clear boundaries, showing clear
connections between ideas and the different components of sentences using signal words.

Common sentence boundaries issues

Problems arise when sentence boundaries are not clearly established and when required
components are missing to make a complete sentence. Sentence boundary issues that are common
in student writing include run-on sentences, comma splices, and fragments.

Boundary issues Descriptions
Run-on Two or more sentences (clauses)
sentences fused together without signal words

or connectives

Examples

The two boys did not like the painter
lady they told her to stop messing
with their wall.

Comma Splices a type of run-on where independent
clauses are combined with a comma

The lady was too busy, she didn't pay
them no mind.

Fragments Incomplete sentence with a
component of a sentence missing

The wall that signifies the innocence
of their childhood.

Why learn about sentence boundaries?

Run-ons, comma splices, and fragments tend to create an informal writing style and tone, and they

may be common in informal writing and in some fiction writing. However, when writing in an academic
context, students need to maintain formal style and avoid these informal syntactic features. Sentence

boundary issues are common in students’ academic writing.

Instructional Tips

Addressing these common sentence-level issues through instruction and feedback is crucial in
students’ academic writing development. English learners may benefit from the instructional

strategies that:

% help them understand stylistic and syntactic features of academic writing
% engage them in close reading of their work to identify sentence boundary issues
% provide opportunities for revising their own writing to set clear boundaries.

Activities and Handouts

See the following pages for additional handouts you can use or modify in your teaching context:
% Sentence Boundaries Activity 1: Yes Twice, Comma Splice
% Sentence Boundaries Activity 2: Revising for Sentence Boundaries
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2.8 Sentence Boundaries Activity 1: Yes Twice, Comma Splice —

Review
Reading/Writing Process Cognitive Strategies
< Writing > Evaluating

> Clarifying
> Revising Meaning

Review: To be able to identify comma splices, students need to know what they are. They also need
to know what an independent clause is. The following review can help build basic understanding.

What is a comma splice?

A comma splice occurs when two independent clauses are linked with a comma. It is one of the
most common types of run-on sentences. Let's take a look at the example below:

Lou saw the painter lady, he was upset that she ignored him.
" [Lou saw the painter lady] — independent clause
e [he was upset that she ignored him] — independent clause
The two independent clauses are fused together with only a comma but without any connectives.

What is an independent clause?

An independent clause is a clause that can stand alone as a sentence. It has a subject and a verb.
> Subject: The WHO or WHAT part of a sentence
> Verb: The action or the state
In examples below, the subjects are bolded (main subjects italicized) and verbs are underlined:
e Lou saw the painter lady.
e The license plates on her old car said “New York.”
e The one with yellow ribbons was holding a plate of dinner away from her dress.

How can you detect a comma splice?

Try <HV\XIFH FRP P D\S@#Find a sentence that has a comma roughly in the middle. Cover the part
of the sentence that comes after the comma with a post-it or 3x5 card. Now, look at the front half
of the sentence and see if it has a subject and a verb. If it does, you have your first yes. Then, cover
the first half of the sentence to examine everything after the comma. Again, look for a subject and
a verb. If you say yes twice, you have a comma splice. Take a look at the following example:

Lou saw the painter lady, _ Does the sentence have a subject

and a verb? — Yes. (1st Yes)

_, he was upset she didn't talk to him. | Does the sentence have a subject

and a verb? — Yes. (2nd Yes)
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2.8 Sentence Boundaries Activity 1: Yes Twice, Comma Splice —
Identify & Revise

Identify: Engage students in an activity to identify comma splices and revise sentences using various

ways to help them understand that they have a variety of syntactic choices that they can make.

Sample Sentences ‘ Is this a comma splice?

Lou was about to say how hip it all was, | No: This is not a comma splice. The sentence has two
but | dropped my book satchel on his independent clauses joined by a conjunction “but.”
toes to remind him we were at war.

Lou stood on the curb, he could not Yes: The two independent clauses — “Lou stood on the
move even though he wanted to run curb” and “he couldn't move” — are put together

and hide. without conjunctions but with only a comma.

The wall was special, it belonged to Yes: The two independent clauses — “The wall was
them and was part of the special” and “it belonged to them” — are put together
neighborhood. without conjunctions but with only a comma.

The wall not only signifies the No: The two independent clauses are combined with
innocence of childhood, but also it correlative conjunctions “not only ... but”

signifies the end of innocence.

But the lady was too busy, she didn't Yes: The two independent clauses — “But the lady was
pay them no mind. too busy” and “she didn’t pay them no mind” are fused
together without conjunctions but with only a comma.

Revise: Engage students in thinking about ways to rewrite the sentence to avoid comma splices,
letting them know that there are several different alternative ways that they can choose from.

[J Create two sentences:
e Lou saw the painter lady. He was upset she didn't talk to him.

[J Use a semicolon to separate two independent clauses:
e Lou saw the painter lady; he was upset she didn't talk to him.

[J Add a coordinating conjunction:
e Lousaw the painter lady, and he was upset she didn't talk to him.

[J Add a subordinating conjunction:
e When Lou saw the painter lady, he was upset she didn't talk to him.

[J Use other ways to connect the sentences such as participial phrase, absolutes, prepositional
phrases
e Standing on the curb, Lou could not move even though he wanted to run and hide.

Instructional tips: Engage students in close reading of their own essays to identify run-ons and
comma splices in their own writing.
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2.9 Sentence Complexity )

Overview

Experienced writers use a variety of clause-combining techniques and phrasal complexity to add
details and show relationships between ideas. This means sentence complexity occurs at a phrase
level characterized by complex noun and prepositional phrase structures and at a clause level
characterized by multiple clauses that are coordinated or subordinated within a sentence.

Compare the complex sentences from “The War of the Wall” with the modified basic constructions
that express similar ideas in simple sentences. We notice that the first complex sentence has
complex noun phrases (e.g., a handsome dude in a tuxedo seated at a piano). The second complex
sentence has a complex participial clause embedded(e.g., boosting my cousin Lou), an infinitive (e.g.,
to chisel Jimmy Lyons'’s name into the wall), and subordinate clauses (e.g., when we find out; he was
never coming home from the war,).

Complex Sentences Basic Constructions

It trailed past a man with a horn, a woman with a big white | It trailed past a man. It trailed past a
flower in her hair, a handsome dude in a tuxedo seated at | woman. It trailed past a handsome
a piano, and a man with a goatee holding a book. dude. It trailed past a man.

I'd sprained my neck one time boosting my cousin Lou up | I'd sprained my neck. | was boosting
to chisel Jimmy Lyons's name into the wall when we found | my cousin Lou to chisel Jimmy

out he was never coming home from the war in Vietnam Lyon’s name into the wall. We found
to take us fishing. out he was never coming home.

Why learn about sentence complexity?

Sentence complexity is an important syntactic feature of academic writing. Both academic and
literary texts exhibit syntactic features that rely on clause-linking resources and complex phrasal
structures. So students need to expand their ability to write a range of complex sentences.

Instructional Tips

The following instructional strategies may be beneficial for English learners to learn to construct and
deconstruct complex sentences:
% Use the cognitive strategy of analyzing the author’s craft to examine sentence complexity in a
text.
% Engage students in various sentence combining, expansion, and revision activities.

Activities and Handouts

See the following pages for additional handouts you can use or modify in your teaching context:
% Sentence Complexity Activity 1: Sentence Combining
% Sentence Complexity Activity 2: Sentence Expanding:
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2.9 Sentence Complexity Activity 1: Combining Sentences

Reading/Writing Process Cognitive Strategies

% Writing > Monitoring
> Analyzing the Author’s Craft
> Evaluating

Directions: It is important for teachers to guide students through the sentence combining process.
When introducing the skill, begin by asking students to combine two sentences. Teachers can move
to using three or more sentences once students have more experience. As students develop skills
working with sentences provided by the teacher, they can learn to closely read their own work and
combine sentences within their own writing.

Sentence Combining Techniques Examples (combined sentence in bold and burgundy)

Inserting adjectives and adverbs e Many heroes like Martin Luther King, Malcom X, and
Harriet Tubman were now on the wall.

e They were cultural heroes.

0 DQ FXOXWDOKHURHV @NHO DUAQ/ XWHU. 1QJ 0 DBRP ; DQG

+ DUHW XEP DQZ HHQRZ RQWH Z DO

Producing compound subjects and | e Side Pocket was leaning on his cue stick.

objects e His buddies were also leaning on their cue sticks.

e They were hunching each other.

6LGH 3RFNHWDQG KLV EXGGLHV Z HH ®DQIQI RQ WHURXH \MENV
KXQAKIQI HDFK RWHU

Producing compound sentences e Lou was about to say how hip it all was.
using coordinating conjunctions e | dropped my book satchel on his toes to remind him we
(for, and, nor, but, or, yet, so) were at war.

/ RX Z DVDERXWR VD KRZ KIS MD@Y DV EXW, GIRSSHG P \ ERRN
VDWKHCRQ KV VRHVWR UHP IOGKIP ZHZ HHDWZ DU

Producing complex sentences e When we reached the corner of Taliaferro and fifth.

using AAAWWUUBBIS (after, e |tlooked like a block party or something.

although, as, when, while, until, ;. KHQ Z H UHDFKHG WH FRUDHURI 7DIDIHUR DQG ™ I MERNHG
unless, because, before, if since) @O\H D E@MN SDUN RUVRP HWIQJ

Producing complex sentences e He hitched up his pants and glided over toward the

using relative pronouns (who, that, painter lady.

which, whom) e The painter lady kept right on with what she was doing.

+ HKIWKHG XS KL SDQW DQG J@EHG RYHUMRZ DUG WKH SDIOWAU
OG Z KR NHSWLIKWRQ Z I Z KDWWKH Z DV GRICY
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Combining Simple Sentences to Create Complex Sentences

Directions: The following paragraph contains a series of simple sentences. Revise the paragraph.
When appropriate, rewrite sentences to add sentence complexity. Combine sentences, adding
clauses with words such as DOMRXJK DV MOFH WDWZ KR 1Q RUGHUVRand Z KHQ You may need to
change some nouns into pronouns, add pronouns, or revise sentence structures to make the
sentences less choppy.

A sample paragraph to revise

Their first impressions of the painter lady were not very good. She was driving a car from New York
so she wasn't even from around there. The boys tried to talk to her. She didn't pay any attention. She
just kept on painting. Lou tried to talk to her and told her about the bubble gum smell and kid sweat.
They tried to tell her that the wall was special to them. She still ignored them. The wall was
important mostly because Jimmy Lyons was carved in it. He is dead. He was killed in Vietnam.
Because she didn't listen to them the boys got mad and went to school.

Revised Paragraph:

Check which techniques you used and copy the combined sentences in the example section.

F  Which Technique Did You Use? Combined Sentences
[] | Inserting adjectives and adverbs
[J | Producing compounds subjects & objects
[J | Producing compound sentences with coordinating conjunctions
(FANBOQOYS — For, And, Nor, But, Or, Yet, So)
[] | Producing complex sentences using AAAWWUUBBIS — after,
although, as, when, while, until, unless, because, before, if since
(] | Producing complex sentences using relative pronouns
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2.9 Sentence Complexity Activity 2: Sentence Expansion

Reading/Writing Process Cognitive Strategies

% Writing > Monitoring
> Analyzing the Author’s Craft
> Evaluating

Overview of the Activity: The sentence expansion activity can promote skillful use of language and
creative skills, which are necessary for writers to construct complex sentences, communicate their
ideas clearly and effectively, to make their writing more engaging, and to establish mood, tone,
imagery, setting etc.

Directions:
1. Introduce a simple two-word sentence (e.g., Cats slept).
2. Tell students that a sentence consists of
a. asubject (the who or what part of a sentence) and
b. a predicate (the action or what they did) part of the sentence.
Students can then identify the subject and verb in the sentence.
3. The teacher asks students questions about the subject in the sample sentence.
a. How many cats were sleeping?
b. What color were they?
¢. Were they large or small?
d. Did they have long or short fur?
4. Students expand upon the subject.
a. Two plump black-and-white cats with long fur slept.
5. The teacher then turns students’ attention to the predicate and asks students to think about
what the subject is doing, how they are doing, where and when, and so on.
a. Can you picture how the cats are sleeping?
b. Where are they?
¢. What else is going on around them?
6. Students expand the predicate:
a. Two plump black-and-white cats with long fur slept soundly, curled up like spoons,
on a lawn chair in the backyard, as a pair of robins twittered right under their noses.
7. After practicing with the whole class, students select their own two-word subject and
predicate to begin expanding.
a. They can write the subject on one page and predicate on the other.
b. They can write the expanded subject with the one-word predicate below that.
C. They can write the expanded subject and expanded predicate across the bottom.
d. They can create use a chart and create an image.

See the following pages for different ideas and handouts for a sentence expansion activity:

e Sentence Expansion Chart Model with Explanation
e Sentence Expansion Model with Visuals
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Sentence Expanding Activity with Explanation

The sentence expansion activity can promote skillful use of language and creative skills, which are
necessary for writers to communicate their ideas clearly and effectively, to make their writing more
engaging, to establish mood, tone, imagery, setting etc.

Teenagers gossiped. Subject + Verb

Two teenagers gossiped. Specify the number (How many?)

Two nosy teenagers gossiped Add an adjective to describe the
teenagers

Two nosy teenagers, remiss and indifferent to Add adjectives out of order to provide

their surroundings, gossiped. specific details about the context

Two nosy teenagers sitting at a desk gossiped. Add a participial phrase to help us

visualize and provide details about
location

Two nosy teenagers sitting at a desk in the back Add a prepositional phrase provide
of the classroom gossiped. more precise details about location

Two nosy teenagers sitting at a desk in the back of | Add more details to the verb to elaborate
the classroom gossiped about celebrities. on the action (gossiped about what?)

Two nosy teenagers sitting at a desk in the back of | Add an adjective/relative clause to
the classroom gossiped about celebrities who provide additional information about the
went viral on Tik-Tok. noun

Two nosy teenagers sitting at a desk in the back of | Add a subordinate clause to bring

the classroom gossiped about celebrities who went | simultaneous action or juxtapose two
viral on Tik-Tok while the counselor was actions (Use a subordinating conjunction).
explaining the perils of rumor on social media.

Two nosy teenagers sitting at a desk in the back of | Add an adverb to establish mood and
the classroom gossiped about celebrities who went | describe the verb — the “how"” of the
viral on Tik-Tok while the counselor was action.

enthusiastically explaining about the perils of
rumor on social media.
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Sentence Expansion Model with Visuals

This model shows how teachers can tap into students’ creative skills with words and visuals to
expand sentences. Students then read their essays to see where they can expand their sentences.

Subject Expansion Predicate Expansion

Raindrops fell
Tiny raindrops that glistened fell rapidly toward the ground

Millions of tiny raindrops that glistened in the fell rapidly toward the ground making large,
darkness muddy puddles.

Combined Sentence

Millions of tiny raindrops that glistened in the darkness fell rapidly toward the ground making
large, muddy puddles.

AGINDROPS 2' |FELL.

that

ghﬂene

3 Tin IND 3 F%LL rapldlg +oward the
inth e darkness
._I)Mn\ions of ¥iny RAINDROPS (’ FeLL rapld '%-l-oward the

B

+hat ghc-\'ened n -l'he darkness moddg

Compare the two sentences:

e Raindrops fell.

e Millions of tiny raindrops that glistened in the darkness fell rapidly toward the ground making
large, muddy puddles.

68



- "] L] _’H

I

xEAI CITY oC VLY
ROFESSIONAL LEARNING PLATFORM

i}f {PATHWAY
” :_'.-w ADEMIC :‘_H_-_:::-:f/_,‘-

2.10 Sentence Variety

@

Overview

Sentence variety refers to the use of various types of sentences, clauses, and phrases. The quality of
writing is dependent on syntactic variety and structures through which meaning is effectively
conveyed and the flow of ideas is maintained. Both academic and literary writing consists of a
variety of sentences from short to long, simple to complex.

Rhetorical Effect of Sentence Variety

Varying sentence structures is also a way of reducing repetition, avoiding choppiness and monotony,
adding emphasis, and creating a rhythm. In addition, sentence variety helps to clarify relationships
between ideas and maintain readers’ interest. Let's take a look at the first few sentences of “The War
of the Wall " to see how the author Toni Cade Bambara uses a various types of sentences to create

an effective opening to her short story.

0 HDQG/ RX KDG QR WP HIRUFRXUMMEV 2) :

HZ HHOW IRUMKRRO  6R Z H MAVWeRMRXVWRE \WH

SDIOMUDG VR TXIWP HWMQI Z W WHZ DD W2 DV RXUZ D@DQG \VKH KDG QR UJKWARP 1QJ QR RXU
QHIKERWKRRG SDIOMI RQIW  6WLIQJ 1Q WH SDIQAEXANHADQG QRWHYHQ GBRNQI DWKV \KH P XP EGIG
VRP HWIQJ DERXWD U ( XEDQNV WH EDUEHU JIMQJ KHUSHWP MRQ ...

We see that Toni Cade Bambara opens the short story with two short simple sentences highlighted
in dark red. The paragraph continues with a more expanded sentence (3rd sentence) with infinitive
phrases. The next two sentences become more complex with coordinated clauses and other clausal

embedding such as participles and absolutes.

Why learn sentence variety?

Sentence variety is important in writing. However, many students have a tendency to reuse similar
sentence patterns throughout their writing. They may depend on many short sentences that create a
choppy style, or they may use many long sentences that can be difficult for readers to navigate. So,
students need to learn to construct sentences that vary in structure and length, creating an effective

and coherent text.

Instructional Tips

English learners may benefit from instructional strategies that engage students in:

% Analyzing text for syntactic variety and structure

% Revising their own writing to check for and add syntactic variety.

Activities and Handouts

See the following pages for additional handouts you can use or modify in your teaching context:
% Sentence Variety Activity 1: Sentence Combining
% Sentence Variety Activity 2: Image Grammar Brushstrokes
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2.10 Sentence Complexity Activity 1: Sentence Combining

Reading/Writing Process Cognitive Strategies

% Writing > Monitoring
> Evaluating
> Summarizing
>

Revising meaning

Overview of the Activity: Sentence combining can be used for more than just putting sentences
together. It also helps to combine form and content. Students can practice writing while dealing with
the subject matter, regardless of what that subject is.

Directions: Write sentences that combine multiple sentences. Explain a characteristic of each
combined sentence and what it emphasizes. Choose a sentence that best delivers the information
you think is important and give a reason for your choice.

# Sentence (examples)

1 We couldn't wait to get to the firehouse.

2 We wanted to tell daddy all about this woman.
3 The woman was rude.

4 The woman had stolen our wall.

Combined | Sentence:
#1 We couldn’t wait to get to the firehouse to tell my daddy all about this rude woman
who’d stolen our wall.

Characteristic:
This sentence emphasizes the urgency that the narrator had in getting to the firehouse.

Combined | Sentence:
#2 We wanted to tell daddy about this rude woman stealing our wall, so we couldn’t wait to
get to the firehouse.

Characteristic:
This sentence puts forward the subject of the matter that the narrator wanted to talk
about “the rude woman.”

Chosen Reason:
sentence: #
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2.10 Sentence Complexity Activity 2: Image Grammar

Brushstrokes
Reading/Writing Process Cognitive Strategies
< Writing > Analyzing the Author’s Craft

> Evaluating
> Revising Meaning

Overview of the Activity: Crafting sentences for rhetorical effects is an important skill that helps
students understand the expectations of their audience and develop linguistic resources to meet
them. Image grammar brushstrokes is a strategy to help students with sentence variety and
language awareness, in general. The idea of image grammar brushstroke is that writers, like artists,
paint images with “artistic grammatical options” with an understanding of “a rhetoric of writing
techniques” (Noden, 2011, p. 2). Thus, engaging students in the Image Grammar Brushstrokes
activity can help them develop understanding of and appreciation for language for its rhetorical
purposes.

Directions: The specific brushstrokes that can help students enhance their writer's craft through
adding variety to their sentences include:

% Painting with Adjectives Out of Order
% Painting with Appositives

% Painting with Absolutes

% Painting with Participles

Teachers can also add other specific language features depending on their students' linguistic needs
and the writing task types that require certain language features. For example, when teaching and
engaging students in argumentative writing, painting with reporting verbs (e.g., claim, state, contend,
report) and adding complement clauses can be useful for students to go beyond the commonly used
verb “say” and

Instructional Tips

Training in the brushstrokes works best if the teacher:
1. introduces each brushstroke,
2. models it and/or provides sample,
3. provides students with multiple opportunities to practice, and
4. requires them to add a brushstroke to a composition they are revising.

See the following pages for handouts and examples of each of the four brushstrokes.

5HIHQFHYV
Noden, H. (2011). ,P D JHJ D P P F KILWDJP ADDAD B W KR L VG IRG H2dd/ed.).
Heinemann

71



—_,--' B _‘_————-——-———'__-_-__-__-———__—K—_i ) I 4
—— o~ = P VY. Y. N’
§) GREAT CITY SCHOOLS P PATHWAY
PROFESSIONAL LEARNING PLATFORM ~4J TO ACADEMIC SUCCESS o
B p T —

Painting with Adjectives out of Order

Overview: Adjectives out of order are adjectives that follow rather than precede the noun being
described. To paint with adjectives out of order, we move adjectives from before a noun, placing
them after the noun. Let's compare the following three sentences:

A sentence with no adjectives The painter lady couldn’t make up her mind whether she
wanted a vegetable plate or fish.

A sentence with adjectives The finicky and discourteous painter lady couldn't make up
her mind whether she wanted a vegetable plate or fish.

A sentence with adjectives our of | The painter lady, finicky and discourteous, couldn't make up
order her mind whether she wanted a vegetable plate or fish.

Notice: When shifting adjectives out of order, we follow some conventions described below:

Adjectives out of order are set off with commas and often appear between the subject (the
painter lady) and the predicate (couldn't make up her mind).

Compound adjectives are common for shifting adjectives out of order (e.g., shocked and
devastated, worried and restless; playful and energetic; short and slender)

When a single adjective is used, the adjective usually has an extended phrase. For example:
e The painter lady, discourteous to people around her surrounding, couldn't make up her

mind whether she wanted a vegetable plate or fish.

Teacher Model: The following sentences have adjectives out of order. The first sentence has
compound adjectives, and the second one has a single adjective.
- The narrator, shocked and amazed, looked at the painted wall and couldn’t believe his eyes.

- The narrator, surprised by the crowd gathered on the sidewalk, saw the painted wall and
couldn't believe his eyes.

Your turn: Now it is your turn to practice writing a sentence with adjectives out of order. First,
practice with a visual and write a sentence describing the girl in the image. Then read your own
paper and add a few adjectives out of order. Be sure to not overdo it. Highlight the adjectives out of
order you have added.

Sentence describing the girl in the image:

Revise your own writing to add a few adjectives out of order:
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Painting with Appositives

Overview: An appositive is a noun or noun phrase that identifies or renames another noun.
Appositives concisely add details to the sentence. They are common in both academic and literary
writing. Appositives are set off by commas in sentences. Let's look at the following examples of
appositives from “The War of the Wall.” The appositives are bolded.

An appositive in the Stirring in the paint bucket and not even looking at us, she mumbled
middle of the sentence | something about Mr. Eubanks, the barber, giving her permission.

An appositive at the end | But in a junky hardware store downtown we found a can of white
of the sentence epoxy paint, the kind you touch up old refrigerators with when
they get splotchy and peely.

Notice: When inserting appositives in a sentence, we follow some conventions described below:

An appositive is set off with commas and appears after the noun it renames (e.g., Mr. Eubanks,
the barber, gave her permission).

When an appositive is inserted at the end of a sentence, it is placed between a comma and a
period as in the example above.

An appositive is usually a noun phrase that renames the noun that comes before it. (e.g., Lou,
the cousin of the narrator, Tsunami, a ravenous wave,)

Teacher Model: The following sentences have appositives. The first sentence has an appositive in
the middle between subject and predicate; the second one has an appositive at the end.
- Mrs. Morris, a cook in a local restaurant, sent the painter lady a plate of baked ham and
candied yam.
- The short story “The War of the Wall” is written by Toni Cade Bambara, an African-American
author and social activist.

Your turn: Now it is your turn to practice writing sentences with appositives. First, practice with a
visual and write a sentence adding an appositive to rename Michelle Obama in the portrait. Then
read your own paper and add a few appositives. Be sure to not overdo it. Highlight the appositives
you have added.

Sentence with an appositive (ramaing Michelle Obama or the portrait):

Revise your own writing to add a few appositives:
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Painting with Absolutes

Overview: An absolute phrase combines a noun and its modifiers. It is generally made up of a
pronoun and noun or single noun combined with participial phrase or adjective. Absolutes can
appear at the beginning, middle, and end of a sentence. They provide descriptive details in the
sentence. Let's look at the following examples of absolutes from “The War of the Wall.” The
absolutes are bolded.

Multiple absolutes at She was rearing back on her heels, P11 <[CGM<ZZOQ PId <E
the end of the sentence | dJEIXhPIEhWfkQ[ERd G

An absolute at the end | “Red, black, and green,” he said, his pointer falling on the leaflike
of the sentence flags of the vine.

Notice: When inserting absolutes in a sentence, we follow some conventions described below:

An absolute is set off with commas when it is inserted in the middle of a sentence.

When an absolute is at the end of the sentence, it is placed between a comma and a period as in
the example above.

Multiple absolutes can be used in a sentence as in the example above.

Teacher Model: The following sentences have absolutes. The first sentence begins with multiple
absolutes that are followed by a comma; the second sentence has an absolute in the middle of the
sentence and is placed between commas.

- Mouth open and jaw dropped, the narrator looked at the painted wall in amazement.

- Sides Pocket, his arms crossed, stood in front of the wall watching the painter lady.

Your turn: Now it is your turn to practice writing sentences with absolutes. First, practice with a
visual and write a sentence with an absolute about the security guard in the image. Then read your
own paper and add a few absolutes. Be sure to not overdo it. Highlight the absolutes you have
added.

Sentence with an absolute (about the security guard):

Revise your own writing to add a few absolutes:
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Painting with Participles

Overview: A participle is a verb form that is used as a modifier, adding details and descriptions to
the sentence. There are two types of participles —present and past participle:
e The present participle is formed by adding “-ing” suffix to a verb (e.g., discovering, writing)
e The past participle is formed by adding “ed” suffix to a regular verb (e.g., discovered).
Irregular verbs have their own distinct participle forms (e.g., write - written, teach - taught).
Participles are usually more than one word, so they are often referred to as participial phrases.
Participles can describe action and modify a noun.

Participles are very common in both academic writing and literary writing. As you are reading the
short story “The War of the Wall,” you will notice that participles are one of the most common
structures. So, a participle is an important sentence combining techniques Toni Cade Bambara used
to make her writing rich and descriptive, to add syntactic variety, and to build cohesion and rhythm.
Let's take a look at examples of present and past participles from “The War of the Wall” below:

Present participles at [1Qaog@PAMd < QD kEjdnd []j Ipl [ Y]]XQ Khshe
the beginning and end | mumbled something about Mr. Eubanks, the barber, O Q p®I[g
of the sentence d 1 g Z Q h [TRs]dentence has three present participles)

A past participle at the | We could have been gophers E€qq Y | &dQj] <djjI[ P]YarNg<Y
end of the sentence hPEYG-

Notice: When inserting absolutes in a sentence, we follow some conventions described below:

A participle can be inserted at the beginning, middle, and end of the sentence.

A participle is often placed close to the noun it modifies.

When a participle is placed at the beginning of a sentence, it is followed by a comma as in the
first example above.

When participle is inserted in the middle of a sentence, it is set off with commas only if the
information is not an essential part of the meaning.

If the participial phrase is essential to the meaning of the sentence, no commas are used as in
the second example above.

Teacher Model: The following sentences have participles. The first sentence has a present participle

placed in the middle of the sentence and the participle is set off with commas; the second sentence

has a past participle placed in the middle of the sentence without commas because it is essential to

understand which story.

- Loy, leaning against the painter lady's car, told her, “This wall belongs to the kids of Taliaferro
Street.”

- The story written by Toni Cade Bambara talks about two boys who feel like their territory is

being invaded.

Your turn: Now it is your turn to practice using participle. First write a few summary sentences using
participial phrases. Then read your own paper and add a few participial phrases. Be sure to not
overdo it. Highlight the participial phrases you have added.
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2.Language Features at the Discourse Level

Overview

Language features at the discourse level concern how words are used and sentences are arranged to
construct a cohesive text that is aligned with genre conventions and audience expectations. Discourse
features vary based on specific writing genres/modes (e.g. argumentative vs. narrative) and distinct
writing situations (e.g., formal vs. informal). However, two important language features that encompass
all writing genres are cohesion and register. Specifically, when engaging in academic written discourse,
students are expected to use effective cohesive devices and formal and precise words to
communicate their ideas in a clear and coherent manner.

At the Discourse Level - We have noted that there are certain language features that, unless
explained, tend to persist as challenging for English Learners. They include:

1. Cohesion which refers to the ways we use vocabulary and grammatical structures to
construct cohesive text, linking what we have said with what we will say and making clear
connections between ideas. Writers establish links and connections by using cohesive
devices that include:

References

Substitution and Ellipsis
Repetitions and Synonyms
Parallel Structure

Transition Words and Phrases

o O O o O

2. Register which refers to stylistic variation of language based on social occasion, linguistic
context, communicative purpose, and audience considerations. Depending on the social
situation and context, we follow different levels of formality and adjust our language and
choose our words accordingly. Language we use in different situations can range from
formal to informal, and it changes when the context changes. English learners need to learn
when and how to use a specific variety of language in a specific situation to be able to
strategically use language in different contexts and shift from one variety of language to
another. To help students understand register, it is important to teach them the following:
features related to register:

o Formal vs. Informal Language
o Linguistic choices depending on writing context.

Providing instruction and support for English learners focusing on these language features at the
discourse-level will help them: 1) develop an in-depth understanding of language and linguistic choices
for construction of effective text in different writing situations and contexts and 2) internalize and
apply these features in their own academic writing. This section provides a closer look at these two
discourse-level features: cohesion and register.
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3.1 Cohesion @

Overview

Cohesion, which refers to in-text linking that holds text together, is an important discourse feature
that signals the relationship between parts of a text. Cohesive ties within a text indicate the semantic
relationship between and among sentences and other textual elements, signaling interconnectivity
of a text. Writers establish in-text links by using cohesive devices — ways of using vocabulary and
grammatical structures to make writing stick together. These include: references, substitution and
ellipsis, repetitions and synonyms, parallel structures, transition phrases and connectives. Let's take
a look at an excerpt from ‘The War of the Wall" to examine how textual cohesion is established:

Ma'am?” The twins stepped forward. ) LOD@the painter turned around, KHUWeyes “full of sky,” Dvimy
grandmamma would say. 7KHQ WKHstepped down @\HWKHwas in a trance. 6KHwiped KHUhands on
KHJeans D\the Morris twins offered up the plate and the jug. 6KHrolled back the tinfoil, VIKHQ
wagged KHlhead DVWKRXJKsomething terrible was on the plate.

We notice how Toni Cade Bambara, used VWDOMMRQ Z RUGV DQG SKIDWHMe.g., “finally” and “then”)
FRQQHRAYHM(e.g., “as” “like” “as though”) SLRQRXQV'she” and “her” as WHIHIHQFHV We also notice
how the author refers to “twins” as “the twins” and later “the Morris twins,” using repetition.
Bambara is purposefully using these words and grammatical structures to establish cohesion in text.

Why learn about cohesion?

Writing a cohesive text is not easy even for fluent English speakers. It is particularly challenging for
students learning English. Cohesion is important in a number of ways:

e It provides flow, rhythm, and cadence in writing that enable readers to read the text smoothly.

e It helps readers make sense of our ideas and the connections between them.

e It contributes to the overall organization of writing, alerting readers the directions our writing takes.
e Itenables us to clearly mark different rhetorical moves for effective communication.

Text without cohesion can feel choppy, rambling, disconnected, and oftentimes hard to read.

Instructional Tips

Teaching cohesive devices and ways of establishing cohesion is crucial for students’ writing
development. The following strategies can be integrated as an ongoing instructional thread:
% Analyze texts to examine how cohesion is established and what cohesive devices are used.
% Provide opportunities to use various cohesive devices in writing and revision processes.

Activities and Handouts

See the following pages for additional handouts you can use or modify in your teaching context:
% Cohesion Handout: A List of Cohesive Devices & Examples
% Cohesion Activity 1: Analyzing Cohesion using Cognitive Strategies
% Cohesion Activity 2: Revising for Cohesion
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3.1 Cohesion Handout: A List of Cohesive Devices and Examples

Reading/Writing Process

Cognitive Strategies

% Reading
% Writing

> Analyzing the Author’s Craft
> Clarifying

Below is a list of cohesive devices commonly used in both academic and literary writing:

Cohesive Devices Examples from ‘The War of The Wall”

Reference: Using pronouns, articles, and indefinite
pronouns to refer to something or someone else in text.

Me and Lou had no time for courtesies.
We were late for school.

Substitution: Replacing words, phrases, and clauses
with another word such as one, ones, same, does, did, so,
and not. In the example, the noun “twin" is replaced or
substituted by the word “one.”

The twin with the red ribbons was
hugging a jug of cloudy lemonade. The
one with yellow ribbons was holding a
plate of dinner away from her dress.

Ellipsis: Omitting word/s and phrase/s in the
subsequent sentence as the meaning is understood and
implied. In the example, the phrase “dump the next
spoonful on the painter lady's head” is omitted in the
subsequent sentence, ‘She didn't.”

There was a long pause, as though
everybody in the restaurant was
holding their breath, wondering if
mama would dump the next spoonful
on the painter lady’s head. She didn't.

Repetition: Repeating the key word or phrase in a
subsequent sentence to carry key ideas forward. In the
example, the word “wall” is repeated in the subsequent
sentence as the main conflict centers around it.

So we just flat out told the painter lady
to quit messing with the wall. It was our
wall, and she had no right coming into
our neighborhood painting on it.

Synonym: Using synonyms, instead of repeating the
same word, to reiterate a similar idea and word. In the
example from an essay written by a student, a synonym
“artist” is used to refer to the painter lady.

“We just flat out told the painter lady
to quit messing with the wall.” This is
the beginning of the war between the
narrator and the artist from New York.

Parallel Structure: Using the same grammatical
patterns of words and phrases.

Swirls of purple and orange. Storms of
blues and yellows.

Connectives: Using conjunctions to combine clauses
and sentences (e.g., when, although, as, because, while)

When we came from school, the wall
was slick with white

Transition Words and Phrases: Words and
expressions (e.g., finally, then, however, in addition, on the
other hand, furthermore) that connect ideas and signal
what is to come.

Finally the painter turned around, her
eyes “full of sky,” as my grandmamma
would say. Then she stepped down like
she was in a trance.
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3.1 Cohesion Activity 1: Analyzing Cohesion Using Cognitive

Strategies
Reading/Writing Process Cognitive Strategies
% Reading > Analyzing the Author’s Craft
% Writing > Clarifying

Directions for the Activity: Writers use cohesive devices — vocabulary and grammatical structures
— to make their writing stick together. Cohesive devices connect ideas and link what's said with what
is to come. Using the cognitive strategies of clarifying, asking questions, and analyzing the author’s
craft, examine the cohesive devices used in the first few paragraphs of the short story “The War of

the Wall.” Which of the following cohesive devices are used?

[J References [J Connectives [J Repetition
(J Parallel Structure  [J Transition Expressions  [] Synonyms

Excerpt from The War of the Wall by Toni Cade Bambara

Me and Lou had no time for courtesies. We were late for school. So we
just flat out told the painter lady to quit messing with the wall. It was our
wall, and she had no right coming into our neighborhood painting on it.
Stirring in the paint bucket and not even looking at us, she mumbled
something about Mr. Eubanks, the barber, giving her permission. That
had nothing to do with it as far as we were concerned. We've been
pitching* pennies against that wall since we were little kids. Old folks
have been dragging their chairs out to sit in the shade of the wall for
years. Big kids have been playing handball against the wall since so-called
integration when the crazies ‘cross town poured cement in our pool so
we couldn't use it. I'd sprained* my neck one time boosting my cousin
Lou up to chisel Jimmy Lyons's name into the wall when we found out he
was never coming home from the war in Vietnam to take us fishing.

“If you lean close,” Lou said, leaning hipshot against her beat-up car,
“you'll get* a whiff of bubble gum and kids' sweat. And that'll tell* you
something—that this wall belongs to the kids of Taliaferro Street.” |
thought Lou sounded very convincing. But the painter lady paid us no
mind. She just snapped the brim of her straw hat down and hauled her
bucket up the ladder.

“You're not even from around here,” | hollered up after her. The license
plates on her old piece of car said “New York.” Lou dragged me away
because | was about to grab hold of that ladder and shake it. And then
we'd really be late for school.
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[J Substitute
[J Ellipsis

Clarifying:

e What cohesive devices
are used in paragraph
1?

e What cohesive devices
are used in paragraph
2?

e What cohesive devices
are used in paragraph
3?

Asking Questions:

e How do the cohesive
devices connect ideas
and make the text
easy to follow?

Analyzing the Author’s

Craft:

e What do you notice
about the author's use
of cohesive devices?

e What type of cohesive
device/s does the
author use more?
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3.1 Cohesion Activity 2: Transition Expressions and Words

Reading/Writing Process Cognitive Strategies
% Reading > Analyzing the Author’s Craft
%  Writing > Evaluating
> Monitoring

Overview of the Activity: Teaching students to use transition words helps them improve their
writing. Transition words make the relationships between ideas explicit; they help writing flow
smoothly, provide clear logical organization, and show connections between thoughts. Some
teachers find it useful to teach transition words for thematic purposes: sequence, cause and effect,
summary, contrast, and etc.

Directions: Teachers can create transition word guides and have students use them as they write
their drafts. The following guidelines are focused on how to effectively teach transition words.

1. Call attention to ways transition words are used within your classroom by reading texts
aloud.

2. Find a particular paragraph that sequences something, an opening that catches everyone's

attention, or words that mark the ending of a chapter or idea.

Use these models as a way to discuss students’ own writing.

4. Encourage students to review something they've written and look for evidence of transition
words.

5. Ask students to find places within their own writing where transition words will clarify what
they're trying to say or help the piece by moving the action along.

6. Using editing marks, have students revise their writing using just the right transition words.

w

Handouts: See the following pages for different ideas and handouts you can integrate into your
lesson design.

e Practice Using Transition Words: Cloze Activity

e Practice Using Transition Words: Cloze Activity Answer Key

e Writer's Resources: Transition and Signal Word List
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Practice Using Transition Words: Cloze Activity

Directions: Engaging students in cloze activities contextualized within reading and writing activities
can help them understand the meanings and the functions of the transition words in a particular
context. Use the transitions used in academic writing in the word bank by writing them in the blanks
where they best belong in the essay. More than one expression may fit the blank.

Word Bank: as a result fortunately in addition moreover
clearly however indeed nevertheless

Not all invaders come from outer space. In the short story “The War of the Wall” by Toni Cade
Bambara, two young boys feel like their territory is being invaded when a woman comes into their
neighborhood and starts “messing with their wall” by repainting it. The painter lady’s actions and
attitude offend the boys so much. , they form a negative first impression of the
woman. They misjudge and mistreat her. They even wonder what “planet” the painter comes from
because she seems so different from them. At the end of the story, , they realize they
have misunderstood her intentions. , they come to admire her work and the respect it
shows for the community. They regret their behavior and learn that the painter lady is not so
different from them after all.

Transitions Meaning or Use
as a result used to show cause and effect (used as a transition between sentences)
clearly in a way that is easy to understand (used as a transition between sentences)

In other words | used to explain something more clearly or simply (used as a transition word
between sentences)

however Used when you are adding information that is different or surprising from what
you have just said (used as a transition word between sentences)

in fact used to add another piece of information to emphasize the truth of an assertion
to what you just said (used as a transition between sentences)

indeed used to introduce additional information that supports and emphasize what you
have just said (used as a transition between sentences)

moreover used to introduce information that adds to or supports what has previously been
said (used as a transition between sentences)

nevertheless Despite what has just been said or referred to (used as a transition between
sentences)
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Practice Using Transition Words: Cloze Activity Answer Key

Not all invaders come from outer space. In the short story “The War of the Wall” by Toni Cade
Bambara, two young boys feel like their territory is being invaded when a woman comes into their
neighborhood and starts “messing with their wall” by repainting it. The painter lady's actions and
attitude offend the boys so much. As a result, they form a negative first impression of the woman.
They misjudge and mistreat her. They even wonder what “planet” the painter comes from because
she seems so different from them. At the end of the story, however, they realize they have
misunderstood her intentions. In fact, they come to admire her work and the respect it shows for
the community. They regret their behavior and learn that the painter lady is not so different from
them after all.

Notice the punctuation rule for using transition expressions:
- When transition expressions and words start the sentence, which is common in academic
and literary writing, they are followed by a comma:
€ As a result, they form a negative first impression of the woman.
- When transition expressions and words are in the middle of the sentence, they are set off
with commas:
€ At the end of the story, however, they realize they have misunderstood her
intentions.

Your turn: Now it is your turn to read your own paper to see whether you have used transition
expressions to make relationships between ideas clear and to add cohesion to your writing. If you
haven't used transition expressions, find places where you can add transition expressions to
improve your writing. Be sure to not overdo it. Highlight the transition expressions and words you
have added. The following checklist can guide your revision process:

F My essay Note

(] | Did you use transition words and expressions to make
connections between your ideas and add cohesion to your
writing? If so, what transition words did you use?

(] | Did you use proper punctuation when using transition words
and expressions in your sentences?

[J | Did you make sure that you did not overuse transition words
and expressions?
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Writer’s Resources:
Signal Word List — Transition Expressions, Conjunctions, & Adverbs

Time/Sequence | Place/Direction | Order & Listing Cause/Effect | Compare/Contrast
after above additionally accordingly although
afterwards across from another as but
after a while adjacent to at first as a result by comparison
ago ahead also as if compared with
already around as well as as a consequence | conversely
always away from besides as though despite
at last below first because differing from
at that time beneath former because of even though
at the same time between furthermore consequently equally important
before beyond in addition for that reason however
during close to last hence in comparison to
eventually down latter in order to in contrast
finally farther likewise it follows that in like manner
first here many on account of in the same way
first of all horizontally moreover on grounds of just as
following in close proximity much provided that like
further inside next since likewise
immediately near preceding SO nevertheless
in the first place nearby previous so that on the contrary
in the meantime next to primarily seeing that on the other hand
much on the opposite side | second that being so otherwise
last opposite secondary then rather than
lastly outside several therefore similarly
later over some thereupon still
meanwhile parallel subsequent thus unfortunately
next there subsequently unlike
now under the following yet
once underneath then
presently vertically thereafter
previously within third
second
secondly Emphasis & lllustration/Example | Summary & Condition
several Addition Conclusion
since
sometimes . )
soon certainly for example accordingly as long as
soon after indeed for instance as has been noted | as though
following that moreover namely as | have stated considering
obviously thatis in brief even though

subsequently i . )
suddenly of cpurse to illustrate !n other words eyen if
then again to elaborate in short given that
thereafter also further/furthermore it follows that If/only if
third besides similarly on the whole in light of

L in addition too thatis on condition that
to begin with ) o . i
today in any event in like manner that is to say on the assumption that
until indeed again to conclude provided that
when to this end in the same way to summarize whereas
while with this in mind besides to sum up unless
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3.2 Register @

Overview

Register refers to the specific variety and features of language that differ based on the purpose,
communicative context, and the expectations of those with whom we communicate. As we enter
different discourse communities, we follow different levels of formality and adjust and modify our
language accordingly. When students write in an academic context, they are expected to use a
formal, academic register. A formal, academic register is characterized by:

Precision in word choices and expressions

Logical progression of ideas

Complex syntactic constructions

Variety in sentence structure

Evidence-based claim and argument

Conceptual and abstract treatment of topics

Adherence to the expectations and norms of specific genres of writing

Formal language and objective tone

While this is not an exhaustive list, these features are commonly found in academic writing, and
understanding these features can help students develop knowledge and awareness of register.

Why learn about an academic register?

Control of an academic register is one of the key determiners of developing academic writing
proficiency and attaining success in school-based writing genres. Learning an academic register,
however, can be challenging for English learners and to those who have received wide exposure to an
informal register through everyday conversations and limited exposure to academic register. As
students enter different discourse communities, they need to learn to modify their language and make
linguistic choices, strategically considering their audience and communicative context. This requires not
only language skills but also an understanding of social, contextual, and cultural factors that play a role
in effective communication.

Instructional Tips

How fast specific aspects of academic register are acquired varies as a function of exposure to
academic literacy and texts, as well as of access to continuous formal education. The following
instructional strategies can be helpful:
% Engage students in a wide range of text-based reading and writing activities
% Provide instructional scaffolding to help them differentiate and become aware of language
choices and register features in various reading and writing tasks.

Activities and Handouts

See the following pages for additional handouts you can use or modify in your teaching context:
% Register Activity 1: Comparing Academic and Informal Language
% Register Activity 3: Linguistic Choices & Writing Context
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3.2 Register Activity 1: Comparing Academic and Informal

Language
Reading/Writing Process Cognitive Strategies
% Reading > Analyzing the Author’s Craft
% Writing > Evaluating
> Monitoring

Overview of the Activity: This activity is designed to teach academic language. It is crucial for
students to learn to distinguish between informal and academic language and to make their own
writing more academic. Learning to recognize the differences between academic and informal
language is essential in knowing when to use the features of one type of register and when to use
the features of the other. Identifying differences in register builds students’ metalinguistic
awareness, enabling students to reflect on language, manipulate it to convey meaning, and maintain
consistency in register use, thereby improving their writing ability.

Directions: In this activity, teachers begin by helping students identify the features of academic
writing in a given text. After explicitly discussing the general characteristics of academic and informal
writing, teachers create two essays, one written in informal English and another written in academic
English, seaming together portions of essays that their students previously composed. They make
sure to include, in the informal essays, the types of linguistic features that they want students to
avoid in academic writing. Informal features can include:

general words such as nice, story, man instead of more academic, precise, and technical ones like
compassionate, narrative, protagonist.

slang like stuff, guy, and blown away

informal hedges like kind of and sort of

informal expressions and markers of spoken English like ya know and by the way, well

needless repetition

grammatical and spelling errors

use of contractions

poorly linked sentences, including run-ons and comma splices

fragments or incomplete sentences

pronouns without clear referents

the unnecessary or redundant use of | (e.g., I think..., | believe ...)

simple rather than complex sentences with little sentence variety

O

00000000000

To teach students ways to use language to establish and maintain an academic style of writing,
teachers can discuss the general characteristics of academic and informal writing and allow students
to explore their differences. Sample exercises can be found in the “Student Handouts" section.

Handouts: See the following pages for handouts used for this activity. You can modify,

contextualize, and integrate these handouts into your lesson design.
e Comparing Academic and Informal Language
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Comparing Academic and Informal Language: Informal

Directions: Read the following informal essay carefully. Meet with a partner and identify some
informal characteristics of the writing. Write down specific examples from the essay to show the
informal features.

Student Paper 1: Informal English “The War of the Wall”

Well this is a really good story. In the story the boys did not like the painter lady cuz she was
messing with their wall. The wall was special to them and she was painting over it. It belonged to
them and was part of the neighborhood. She had no right to do that so they decided to fight for
their wall. In this essay, | will talk about the painter lady.

There first impressions were not very good. She was driving a car from New York so she wasn't
even from around there. The boys tried to talk to her, she didn't pay them attention. She just kept on
painting. Lou tried to talk to her and told her about the bubble gum smell and kid sweat. They tried
to tell her that the wall was special to them. She still ignored them. The wall was important mostly
because Jimmy Lyons was carved in it. He is dead. He was killed in Vietnam. Because she didn't listen
to them the boys got mad and went to school.

When they came back the painter lady was still there and the boys starred at her. She still didn't
talk to them. Even their friend Side Pocket couldn’t get her to talk. Like when the twins took a nice
dinner to her and she just kept on painting. The boys didn’t understand why she was so mean and
why she was wrecking their wall. So they decided to lash at her by painting over her work.

But at the end of the story, it was grate when the boys saw, the wall when it was finished. They
saw all kinds of important stuff painted up there. They saw themselves to. They saw Jimmy's name in
a rainbow. They felt sad. They had been mean to the painter lady and she had been Jimmy Lyon'’s
cousin. In conclusion, this was a very good story to read and describe.

What informal characteristics do you notice in this paper?

Informal Characteristics ‘ Examples
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Comparing Academic and Informal Language: Academic

Directions: Read the following academic essay carefully. Meet with a partner and identify some
academic characteristics of the writing. Write down specific examples from the essay to show the
academic features.

Student Paper 2: Academic English “The War of the Wall”

Not all invaders come from outer space. In the short story “The War of the Wall” by Toni
Cade Bambara, two young boys feel like their territory is being invaded when a woman comes into
their neighborhood and starts “messing with their wall” by repainting it. The painter lady's actions
and attitude offend the boys so much that they form a negative first impression of the woman. They
misjudge and mistreat her. In fact, they even wonder what “planet” the painter comes from because
she seems so different from them. At the end of the story, however, they realize they have
misunderstood her intentions and come to admire her work and the respect it shows for the
community. They regret their behavior and learn that the painter lady is not so different from them
after all.

The first impression the boys have of the painter lady is that she is an enemy who is stealing
their wall. For example, the license plates on her car say, “New York” and seeing them causes the
narrator of the story to shout at the painter lady, “You're not even from around here.” She ignores
his remarks and keeps on painting. Lou, the narrator’s friend, leans a hip on the bumper of her car
and says, “If you lean close, you'll get a whiff of bubble gum and kids’ sweat. And that'll tell you
something - that this wall belongs to the kids of Taliaferro Street.” These remarks show that the wall
symbolizes their childhood. This idea is further illustrated when the author reveals that the narrator
had lifted Lou up to carve Jimmy Lyon's name into the wall after he had been killed in Vietnam. So,
the wall not only signifies the innocence of childhood, it signifies the end of innocence caused when
someone from the neighborhood died. The wall has a personal significance. It belongs to the
community, not to someone from out of town.

When the two boys come back from school, the painter lady is still there painting the wall and
the two boys just watch her paint. Then their older friend, Side Pocket, comes around and the
painter ignores him too. In addition, she even ignores the twin girls who bring her a delicious free
dinner. The painter lady’s “eyes were full of sky” as if “she was in a trance.” The boys don't
understand why or what she is concentrating on. All they know is that she insults people in their
neighborhood and continues to destroy their wall. So, they devise a plan to lash out against her by
defacing her artwork.

At the end of the story, however, the boys were awestruck when they saw the finished mural on
the wall, and the painter lady's intention became clear. Many cultural heroes like Martin Luther King,
Malcom X, and Harriet Tubman were now on the wall. But best of all, the painter lady had painted a
rainbow and in the rainbow she had written the name, “Jimmy Lyons.” The boys were surprised to
learn that Jimmy Lyons was the painter lady’'s cousin. Suddenly, they realized that their first
impressions were wrong. Instead of harming the neighborhood, she was honoring her dead cousin.
In conclusion, the painter was one of them. In other words, the wall probably meant as much to her
as it did to the children of Taliaferro Street. She meant her artwork to be a wall of respect and a
symbol of their common heritage.
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Comparing Academic and Informal Language:
Worksheet

What differences do you see between student paper# 1 and student paper# 2?

Student Paper #1: Informal Characteristics Student Paper #2: Academic English
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Comparing Academic and Informal Language:
Chart

Informal

Begins by telling what the article is about;
Most of the introduction is plot summary.

Academic

Has a brief background — a sentence or two
to provide the reader the gist of the article
and its theme.

Doesn't have a hook to attract the reader;
just begins with the details about what
happened in the story.

Begins with a hook to spark the interest of the
reader.

Doesn't have a TAG (sentence naming the
title, author, and genre) statement.

Has a TAG (Title, Author, Genre) statement —
a sentence naming the title of the story, the
author's name, and the genre).

Lacks an interpretive claim in the
introduction.

Has an interpretive claim (i.e. theme
statement) in the introductory paragraph.

Makes an informal and unnecessary
statement: “In this essay, | will talk about the
painter lady.”

Uses quotations and specific examples to
support the thesis statement and embeds the
quotes well in writing.

Used informal words like Well, cuz, got, just,
stuff, so, and, all kinds of ...

Provides interpretations and commentary
following the examples and quotations

Uses simple sentences, incomplete
sentences, comma splices in academic
writing.

Uses various clause-linking devices and
conjunctions to combine sentences and
clauses.

Uses only a few conjunctions common in
informal conversations such as and, so, when,
but...

Uses the academic transition word (e.g., In
fact, however, suddenly, in other words) to link
ideas.

Several words are misspelled: there, starred,
grate, to ...

Uses vivid and precise words and phrases:
misjudge, mistreat, narrator, remarks ...

Uses imprecise words such as good, stuff,
great ...

Uses academic words and phrases to sound
informative and convey a proper tone.
Examples: symbolizes, further illustrated,
reveals, signifies, concentrating, heritage ...

Uses contractions such as didn’t that make
the writing seem informal.

Uses both the first and the last name of
people (e,g,, Martin Luther King, Jimmy Lyons),
which is common in academic writing.
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Comparing Academic and Informal Language:
An Informal Passage to Improve
Directions: The paragraph below about “The War of the Wall” was written in informal English. Work

with a partner to change the underlined words to formal academic English. Keep track of the
changes you made in the chart “Informal English Converted to Academic English.”

Informal Paragraph to Revise:

The story describes the boy's problem with the painter lady. It all started when a woman came into
the boy's neighborhood to paint a wall. The wall belonged to the people in the community and was
special to them. The boy and his buddy told her to stop messing with their wall. But the lady was too
busy, she didn't pay them no mind. The boy yelled “You are not even from around here”!l He was
super mad and wanted to grab the ladder she was standing on and shake it. And then Side Pocket
comes around and also the twins with dinner but the painter lady didn't even look up at first. | think
she is kind of stuck up. Like the dinner the twins brought wasn't good enough for her. The first
impression the boys have of the painter lady is that she is an intruder who is stealing their wall. At
the end of the story the boys thought the wall was very nice. There was a man that looked just like
the father of Lou's friend. At the wall there was also a painting of the two boys. The painter lady
painted a rainbow and on the rainbow she wrote Jimmy Lyons. Jimmy Lyons was the cousin of the
painter lady.

Revised paragraph in formal academic English:
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Informal English Converted to Academic English: Chart

Use to chart below to keep track of the changes you have made to convert the informal English to
Academic English

Informal ‘ Academic
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3.2 Register Activity 3: Linguistic Choices & Writing Context

Reading/Writing Process Cognitive Strategies

% Writing > Adopting an Alignment
> Evaluating
> Monitoring

Overview of the Activity: In this activity, you can prompt students to write about the same topic or
event to different audiences in different contexts. It is crucial for students to adjust their language
depending on the audience they write to and learn to make linguistic choices considering their
writing context. They can then reflect on writing in different contexts to different audiences and
compare how the linguistic choices they have made differ. Identifying differences in register builds
students’ metalinguistic awareness, enabling students to reflect on language, manipulate it to
convey meaning, and maintain consistency in register use, thereby improving their writing ability.

Directions: Ask students to adopt an alignment by being in the role of an event coordinator as part
of the Associated Student Body Committee. Adopting an alignment of the event coordinator,
students (individually or in groups):
Write two emails — one to close friends and one to parents — inviting them to an event. Provide
some specification of an event. See example below for event specification:
< Event: Student Awards Ceremony and Parent Volunteer Recognition
< Date and time: Friday, May 19, 2023, 8:30 am to 9:30 am
% Location: ABC Middle School, auditorium
“ Parking for non-staff: Lot C, across the street.
Compare the two different emails written to different audiences. Using a venn diagram,
compare and contrast the linguistic choices made for each writing situation.
Reflect on their experiences of writing to different audiences and discuss how they modified
their language when writing to different audiences.

Email to Close Friends ‘ Email to Parents
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Comparing Linguistic Choices When Writing to Different Audiences

Compare the two different emails written to different audiences. Using the following Venn
diagram, compare and contrast the linguistic choices made for each writing situation.

Reflect on your experiences of writing to different audiences and discuss how you modified your
language when writing to different audiences.

Write your reflection here:
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